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SERVICES TO ENGLISH LEARNERS DURING COVID-19
The COVID-19 pandemic has underscored the many ways in which public schools strengthen the fabric of
community life and provide a safety net for our most vulnerable students. Each and every student deserves
to thrive in a supportive learning environment, and it remains our mission to sustain such an environment, in
any instructional model.
English Learners: According to the California Department of Education’s Stronger Together guidebook,
English learners need additional support to refocus on learning and re-integrate fully within the school
community.
In order to support English learners in achieving the same grade-level standards expected from all students
BVUSD provides a comprehensive program of both Designated and Integrated English language
development (ELD) instruction.
The California English Learner Roadmap Policy: Principle One addresses the need to embrace our
English learners as assets to our schools and community and Principle Two highlights the need to provide
meaningful access to a full standards-based and relevant curriculum through Designated and Integrated ELD
language instruction service.
The Bennett Valley EL Master Plan states that all English learners shall be provided with a minimum of 30
minutes a day of Designated ELD instruction by a certificated staff member. This Designated ELD instruction
shall be targeted at EL proficiency levels with groupings of not more than two proficiency levels, aligned to
the 2012 California English Language Development Standards, focused on communicative purposes, not
discrete grammar instruction, and address speaking, listening, reading and writing.
The English Learner (EL) Specialist will support the implementation of the English Language Development
program to ensure English learners meet appropriate language acquisition proficiency levels, ensuring
academic goals are met as determined by English Language Proficiency Assessment for California (ELPAC)
and academic expectations of Bennett Valley Schools.
English learners are the first to receive the intervention support of our iTeam (Yulupa) and our Fast Lane
(Strawberry) intervention support teams.
Diagnostic and Intervention Support--Edmentum: The Edmentum diagnostic assessment and instruction
works in tandem with Reading Eggspress to determine the learning levels in English language arts, reading
and math and to provide personalized on-line intervention that goes with the Reading Eggspress program to
develop English language proficiency and reading and math skills for English learners, foster youth, and low
income students.
Our required amount for proportionality for services for English learners, low income, foster, and homeless
students for 2020-21 was $445,900 which is down from the amount in 2019-20 which was $459,835 due to a
slight decrease in this subgroup. In 2021-22, the amount rose to $463,616.
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Services for foster youth, English Learners, and low income students were increased by the required 5.57%
percentage in 2020-21 via the following actions:
●
●
●
●
●
●
●
●
●
●

Zoom push in services to support learning from certificated and classified staff members in small
group and individual groupings
Enhanced assessment and remediation of gaps in learning services
Free Reduced Lunch Distribution
Additional nursing services
Additional counseling services
Play therapy via zoom for TK-2nd grade students as needed
Assessment and remediation support via small group and individual zoom meetings during distance
learning
Computer distribution and tech support
Teacher training
Class size reduction in 4-6th grades

In 2021-22, services will be increased by the required 5.51% which will include the in-person learning items
above and add additional counseling support in addition to the support of a bilingual paraprofessional at
Strawberry.
ELPAC
The English Language Proficiency Assessments for California (ELPAC) is the mandated state test for
determining English language proficiency. Two separate tests, the Initial ELPAC and the Summative ELPAC,
serve two different purposes. The Initial ELPAC assesses students that the Home Language Survey
identifies as a possible English learner. This assessment will be given within the first thirty (30) days of a
student's enrollment in a California school. If students are not present (physically) in school at the beginning
of the 2020-2021 school year and the Initial ELPAC cannot be administered, the student must receive EL
services until the student can be assessed and their English language proficiency can be determined. At
Rapid Registration, we provided all EL parents the EL program designation forms which essentially carried
over their EL status and program determination into 2020-21 so the parents could give us permission to
serve the students until formal assessment is again available. Initial ELPACs are being given to the TK and
K students who have more than one language noted on the home language survey and to students new to
the country, or state beginning August 31.
All EL students were tested with summative ELPACs from February-April 2021. Those scores will be used
as one measure to determine EL program designation and whether the students can be redesignated as
“Fully English Proficient” (RFEP).
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Master Plan for English Learners: Overview
CALIFORNIA ENGLISH LEARNER ROADMAP
On July 12, 2017, the California State Board of Education unanimously adopted a new policy for English
Learners, the California English Learner Roadmap: Educational Programs and Services for English Learners.
This policy supersedes the 1998 English Learner policy which was based upon Proposition 227. The new
English Learner policy explicitly focuses on English learners in the context of the state’s efforts to improve the
educational system, the quality of teaching and learning, and educational outcomes. It centers on standards,
curriculum frameworks, assessment, accountability/school improvement, educator quality, early
childhood/preschool, social and family support services, and parent/community involvement. Its purpose is to
promote local capacity-building and continuous improvement in each of these areas and their
interrelationship, based on evidence of effectiveness from local experience as well as the most current
evidence that speaks to the strengths and needs of the diverse population of English learners.
Vision |English learners fully and meaningfully access and participate in a 21st century education from early
childhood through grade twelve that results in their attaining high levels of English proficiency, mastery of
grade level standards, and opportunities to develop proficiency in multiple languages.
Mission | California schools affirm, welcome and respond to a diverse range of EL strengths, needs and
identities. California schools prepare graduates with the linguistic, academic and social skills and
competencies they require for college, career and civic participation in a global, diverse and multilingual
world, thus ensuring a thriving future for California.

Four Interrelated Principles
The foundation of California English Learner Roadmap is based upon four principles intended to guide all
levels of the system towards a coherent and aligned set of practices, services, relationships, and approaches
to teaching and learning that together create a powerful, effective, 21st century education for our English
learners. Underlying this systemic application of the Principles is the foundational understanding that
simultaneously ensuring English learners’ access, achievement, linguistic and academic capacities is a
shared responsibility of all educators in all levels of the schooling system.
1) Assets-Oriented and Needs-Responsive Schools
2) Intellectual Quality of Instruction and Meaningful Access
3) System Conditions to Support Effectiveness
4) Alignment and Articulation within and across Systems
These principles, and elements that follow, are research and values-based, and build upon the California
ELA/ELD Framework, Blueprint for Great Schools 1.0 and 2.0, and other state policy and guidance
documents. It is important to stress that these principles and elements are not meant to serve as a checklist.
Rather, they could be thought of as the keys of an instrument, from which harmony and music is created. In
that sense, districts are the musicians and ultimately must take the responsibility for choices and
implementation.
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Principle #1 | Assets-Oriented & Needs-Responsive Schools:
Pre-schools and schools are responsive to different EL strengths, needs and identities, and support the
socio-emotional health and development of English learners. Programs value and build upon the cultural and
linguistic assets students bring to their education in safe and affirming school climates. Educators value and
build strong family, community, and school partnerships.
A. The languages and cultures ELs bring to their education are assets for their own learning, and are
important contributions to our learning communities. These assets are valued and built upon in
culturally responsive curriculum and instruction and in programs that support, wherever possible, the
development of proficiency in multiple languages.
B. Recognizing that there is no single EL profile and no one-size approach that works for all, programs,
curriculum and instruction are responsive to different EL student characteristics and experiences.
C. School climates and campuses are affirming, inclusive and safe
D. Schools value and build strong family and school partnerships
Principle #2 | Intellectual Quality of Instruction & Meaningful Access
English learners engage in intellectually rich, developmentally appropriate learning experiences that foster
high levels of English proficiency. These experiences integrate language development, literacy, and content
learning as well as provide access for comprehension and participation through native language instruction
and scaffolding. English learners have meaningful access to a full standards-based and relevant curriculum
and the opportunity to develop proficiency in English and other languages.
A. Language development occurs in and through content and is integrated across the curriculum,
including integrated ELD and designated content-based ELD (per ELA/ELD Framework).
B. Students are provided a rigorous, intellectually rich, standards-based curriculum with instructional
scaffolding for comprehension, participation and mastery.
C. Teaching and learning emphasize engagement, interaction, discourse, inquiry, and critical thinking –
with the same high expectations for ELs as for all.
D. ELs are provided access to the full curriculum along with the provision of EL supports and services.
E. Students’ home language is (where possible) understood as a means to access curriculum content,
as a foundation for developing English, and is developed to high levels of literacy and proficiency
along with English.
F. Rigorous instructional materials support high levels of intellectual engagement and integrated
language development and content learning, and provide opportunities for bilingual/biliterate
engagement appropriate to the program model.
G. English Learners are provided choices of research-based language support/development programs
(including options for developing skills in multiple languages) and are enrolled in programs designed
to overcome the language barrier and provide access to the curriculum.
Principle #3 | System Conditions That Support Effectiveness
Each level of the school system (state, county, district, school, pre-school) has leaders and educators who
are knowledgeable of and responsive to the strengths and needs of English learners and their communities,
and utilize valid assessment and other data systems that inform instruction and continuous improvement;
resources and tiered support is provided to ensure strong programs and build the capacity of teachers and
staff to build on the strengths and meet the needs of English learners.
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A. Leadership establishes clear goals and commitments to English Learners’ access, growth toward
English proficiency, academic achievement and participation, and maintains a focus across the
system on progress towards these goals and continuous improvement.
B. The school system invests adequate resources to support the conditions required to address EL
needs.
C. A system of culturally and linguistically valid and reliable assessments support instruction, continuous
improvement, and accountability for attainment of English proficiency, biliteracy, and academic
achievement.
D. Capacity building occurs at all levels of the system, including leadership development to understand
and address the needs of ELs, professional development and collaboration time for teachers, and
robust efforts to address the teaching shortage and build a pipeline (recruit and develop) of educators
skilled in addressing the needs of ELs, including bilingual teachers.
Principle #4 | Alignment & Articulation Within and Across Systems
English learners experience a coherent, articulated and aligned set of practices and pathways across grade
levels and educational segments beginning with a strong foundation in early childhood and continuing
through to reclassification, graduation and higher education. These pathways foster the skills, language(s),
literacy, and knowledge students need for college- and career- readiness and participation in a global,
diverse. multilingual 21st century world.
A. EL approaches and programs are designed for continuity, alignment and articulation across grade
and system segments beginning with a strong foundation in early childhood (preschool) and
continuing through to reclassification, graduation and higher education.
B. Schools plan schedules and resources to provide extra time in school (as needed) and to build
partnerships with afterschool and other entities to provide additional support for ELs, to accommodate
the extra challenge facing ELs of learning English and accessing/mastering all academic content.
C. EL approaches and programs are designed to be coherent across schools within districts, across
initiatives, and across the state.
These principles and elements are not meant to serve as a checklist, but rather as a set of research- and
practice-based considerations that can be useful to local districts as they develop strategies and modify their
plans in the process of continuous improvement. For example, as a guide, Table 1 shows a cross-walk of the
principles and elements with the LCFF priorities. The more that these elements become part of the
communication vehicle for systems, the better able that we as a community of educators become to shape
conversations about priorities with parents and community members as well as internally within districts, the
better served our English Learner students will be.

ROADMAP CHARTS
The charts below displays District actions and services currently in place and planned to address the Road
Map principles.
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ASSETS-ORIENTED AND NEEDS-RESPONSIVE SCHOOLS:
Schools are responsive to different EL strengths, needs and identities, and support the socio-emotional health and
development of ELs. Programs value and build upon the cultural and linguistic assets students bring to their education
in safe and affirming school climates. Educators value and build strong family, community, and school partnerships.

Principles and
Exemplars

Related District Actions and Services

Specialized Credentials
The languages and
All
teachers
have
specialized
credentials to teach English learners in their
cultures ELs bring to
classes.
their education are
assets for their own
Cultural Awareness
learning, and are
Cultural awareness is valued and integrated into the curriculum- example--second
important contributions
grade does an Ancestor study/Feast project and sixth grade studies the values
to our learning
and the contribution of other cultures as part of the curriculum
communities.
Culturally Responsive Curriculum
When we adopt new Common Core History/Social Studies materials, we will look
These assets are
for culturally sensitive & responsive texts. (2022-23 projected)
valued and built upon
in culturally responsive
Programs
curriculum and
We will continue to promote language learning through after school programs,
instruction and in
Khan Academy, Duo Lingo and Rosetta Stone
programs that support,
wherever possible, the Starting in Summer School 2018 and continuing into the school year, we will be
implementing ESL Reading Smart “Reading Eggspress” software for 4 th-6th grade
development of
EL students
proficiency in multiple
languages.
Hiring

Current Year:
2021-22
Summer School was
held in June-July
2021.
We are adding a
bilingual
paraprofessional at
Strawberry for
2021-22.
We are adding an
additional full time
counselor and a .4
counseling intern for
2021-22 to help
address student
mental health issues.

We will continue to hire more bilingual and bicultural employees
Services
Recognizing that there
EL students receive services from integrated ELD from their classroom teachers
is no single EL profile
and, as appropriate, may also receive services from the iTeam, EL
and no one-size
paraprofessional, and/or Special Education. The support given is varied and
approach that works for
based on student need
all, programs,
curriculum and
UDL
instruction are
We have begun a multi-year effort to implement Universal Design for
responsive to different Learning-UDL- which will help teachers reduce barriers for Els in planning lessons
EL student
that address all learners
characteristics and
Quality Programs
experiences.
Research based programs are continually reviewed and explored for adoption
School climates and
campuses are
affirming, inclusive and
safe

RULER
Two-year implementation for a RULER a school-wide social-emotional learning
(SEL) program
Toolbox & BEST
RULER dovetails with our BEST (Building Effective Schools Together) program
and Toolbox implementation

Parent Education
We provide Parent Education Seminars in both English and Spanish. An EL
Schools value and
parent is a member of the School Site Council. Parents are also provided
build strong family and information regarding parenting classes available at California Parenting Institute.
school partnerships
2018 & 2019
Academic & College Prep Presentation
(English & Spanish)
“Keeping Kids Safe & Happy in the Digital Age

Lexia
Read Naturally
Duo Lingo
Rosetta Stone
Khan Academy
Vocabulary Links
IDL

RULER and UDL
Implementation as
well as additional
counseling support
Counselors may
conduct SEL
parenting workshops.
The bilingual
paraprofessionals
interface with the
parents + provide
translation support.
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INTELLECTUAL QUALITY OF INSTRUCTION AND MEANINGFUL ACCESS:
English learners engage in intellectually rich, developmentally appropriate learning experiences that foster high levels
of English proficiency. These experiences integrate language development, literacy, and content learning as well as
provide access for comprehension and participation through native language instruction and scaffolding. English
learners have meaningful access to a full standards-based and relevant curriculum and the opportunity to develop
proficiency in English and other languages.

Principles and Exemplars

Related District Actions and Services

Current Year:
2021-22

Language development occurs through
content and is integrated across the
curriculum, including integrated ELD and
designated content-based ELD (per ELA/ELD
Framework).

Integration
This integration is a strength of our teachers and support
personnel who work very hard to ensure EL students
have access to and learn English through rich content

UDL
Implementation
iTeam Support
Fast Lane

Students are provided a rigorous,
intellectually rich, standards-based curriculum
with scaffolding for comprehension,
participation & mastery.

Curriculum
All students receive our comprehensive curriculum
including instruction in the arts, sciences, technology,
library, and physical education

Specials classes
UDL
Implementation
iTeam Support
Fast Lane

Same as above

UDL
Implementation
iTeam Support
Fast Lane

Same as above

UDL
Implementation
iTeam Support
Fast Lane

Teaching and learning emphasize
engagement, interaction, discourse, inquiry, &
critical thinking – with the same high
expectations for all.
ELs are provided access to the full curriculum
along with the provision of EL supports and
services.

Students’ home language is (where possible)
understood as a means to access curriculum
content, as a foundation for developing English,
and is developed to high levels of literacy and
proficiency along with English.

Rigorous instructional materials support high
levels of intellectual engagement and
integrated language development and
content learning, and provide opportunities
for bilingual/biliterate engagement
appropriate to the program model.

English Learners are provided choices of
research-based language
support/development programs and are
enrolled in programs designed to provide
access to the curriculum.

Language Acquisition
At the elementary level, a primary focus is on English
language acquisition and academic vocabulary
development to access the rigorous academic content.
Home Language
Although teachers understand the importance of primary
language as a means for accessing curriculum, with
students from over 15 primary languages, we do not
have the capacity to help students develop high levels of
literacy in their primary language.
Standards-Based Instruction
Instructional materials are standards-based with high
intellectual engagement and integrated ELD.
Supplemental Programs
We do not have an immersion program within the school
day, but students are given opportunities via
supplemental programs for second language learning
through after school and on-line programs.
Assessments
Assessments determine the most appropriate programs
for students. Choices of classes are not provided for
students as all students have full access to our
comprehensive curriculum.

With Khan
Academy, Duo
Lingo, Babble and
Rosetta Stone,
students can read
in their home
language
UDL for
engagement
UDL +
Khan Academy
Duo Lingo
Rosetta Stone
Lexia
Reading
Eggspress,
Zearn
Examples:
Dibels
STAR
AR
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SYSTEM CONDITIONS THAT SUPPORT EFFECTIVENESS:
Each level of the school system (state, county, district, school, pre-school) has leaders and educators who are
knowledgeable of and responsive to the strengths and needs of English learners and their communities, and utilize
valid assessment and other data systems that inform instruction and continuous improvement; resources and tiered
support is provided to ensure strong programs and build the capacity of teachers and staff to build on the strengths
and meet the needs of English learners.

Principles and Exemplars

Leadership establishes clear goals and
commitments to English Learners
access, growth toward English
proficiency, academic achievement and
participation, and maintains a focus
across the system on progress towards
these goals and continuous
improvement.

Related District Actions and Services

Current Year:
2021-22

Professional Development
We have committed resources and professional development
for English Learners’ English proficiency, academic
achievement and access.

We are still
engaged in a
multi-year
implementation
process for
Universal Design
for Learning that
focuses lesson
design on ensuring
access to all and
addressing the
needs of all
students.

Teacher Authorizations
All teachers have authorization to teach English Learners in
their classes and do integrated and designated ELD.
The school system invests adequate
resources to support the conditions
required to address EL needs.

Paraprofessional Support
Schools have designated EL paraprofessionals
Additional Support Services
iTeam & Fast Lane provide supplemental assistance to EL
students as needed
Expanded Learning Opportunities
We offer EL summer school and parenting classes in Spanish

A system of culturally and linguistically
valid and reliable assessments support
instruction, continuous improvement,
and accountability for attainment of
English proficiency, biliteracy, and
academic achievement.
Capacity building occurs at all levels of
the system, including leadership
development to understand and
address the needs of ELs, professional
development and collaboration time for
teachers, and robust efforts to address
the teaching shortage and build a
pipeline (recruit and develop) of
educators skilled in addressing the
needs of ELs, including bilingual
teachers.

Assessments
We use assessments that are culturally and linguistically valid
to support instruction and continuous improvement. iTeam
“progress monitors” struggling students and helps teachers
adjust instruction as appropriate.

Professional Development
We have invested in excellent professional development.
West Ed trained teachers in ELA/ELD common core standards
and best practices and in Universal Design for Learning. In
addition, the EL specialist at SCOE has provided professional
development for all teachers and staff members take part in the
County’s EL Collaborative. We have hired bilingual teachers
over the past 5 years.

Expanded
Learning: Summer
School
Parenting Classes
may be offered by
our Counselors
Fast Lane
iTeam
Designated
Paraprofessionals
iTeam
Fast Lane
Ongoing Progress
Monitoring

Bilingual Hiring
Participation in
SCOE EL
Collaborative
UDL
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ALIGNMENT AND ARTICULATION WITHIN AND ACROSS SYSTEMS :
English learners experience a coherent, articulated and aligned set of practices and pathways across grade levels and
educational segments beginning with a strong foundation in early childhood and continuing through to reclassification,
graduation and higher education. These pathways foster the skills, language(s), literacy and knowledge students need
for college- and career- readiness and participation in a global, diverse multilingual 21st century world.

Principles and Exemplars

Related District Actions and Services

Current Year:
2021-22

EL approaches and programs are
designed for continuity, alignment
and articulation across grade and
system segments beginning with a
strong foundation in early childhood
(preschool) and continuing through
to reclassification, graduation and
higher education.

Integrated Preschool Program
In January 2018, we opened an integrated preschool
program. There is a State general education preschool
program on a site with special needs preschool programs
so that students can seamlessly get support and
integration. This model continues as appropriate though
the grade levels.

continued

Schools plan schedules and
resources to provide extra time in
school (as needed) and build
partnerships with afterschool and
other entities to provide additional
support for ELs, to accommodate
the extra challenge facing ELs of
learning English and
accessing/mastering all academic
content.
EL approaches and programs are
designed to be coherent across
schools within districts, across
initiatives, and across the state.

Extended Day Programs
We offer Lexia Boost outside the school day, K EL extended
day, and after school language programs (Spanish and
French when available)

Lexia Boost
Reading Eggspress

ESL Read Smart (Reading Eggspress) began for 3 rd -6th EL
students in Summer 2018

Access & Coherence
Our programs are designed to be coherent throughout the
schools and district while being responsive to student
needs, and ensuring access to our comprehensive
curriculum.

District-Wide:
intervention Programming
SEL: Toolbox
SEL: RULER
UDL
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BVUSD ENGLISH LEARNER MASTER PLAN, ACTION, & SERVICES
Purpose
The purpose of the Master Plan is to provide a clear direction to district staff regarding programs and
accountability for the English learners we serve in preschool through sixth grade. A common understanding
of our goals and procedures, as well as the State’s new Roadmap help to ensure that our English Learners
receive consistently implemented services designed to meet their linguistic and academic needs in a
culturally responsive manner.
Goal
The major goal for the District’s English Learners is to develop fluency in English as rapidly and effectively as
possible, and to achieve academic success by meeting district and State academic learning standards. In
order to meet this goal, the district provides a continuum of program services for English Learners focusing
on English language acquisition and academic skills development.
Teacher Preparation
All of our teachers have the appropriate credentialing to teach English learners in their classrooms (CLAD,
SDAIE, BCLAD, etc.) and in 2018-19, all teachers completed a two-year training in Universal Design for
Learning to ensure their lessons are culturally responsive and address the needs of all learners.
Class Placement of English Learners
In the Bennett Valley Union School District, English learners are included as fully as possible in their regular
grade level classes. All English Learners are placed in general education classrooms with teachers who
have received specialized training in the teaching of second language students and authorization on their
teaching credentials to teach EL students (CLAD, BCLAD, or SDAIE or equivalent). In addition, non- or
limited-English speakers receive additional support services within their general education classrooms with
integrated and designated English Language Development instruction and support for their academic
program. In addition to English Language Development provided by our classroom teachers, English learners
may also receive the services of specially trained paraprofessionals to help them acquire academic English
and ensure their access to academic content during the school day. Select kindergartner students can stay
the hour after the kindergarten day to get more time on academic English, vocabulary development, and
assistance with academic content with our EL specialists. English learners may participate in Lexia Boost
(before school at Yulupa and after school at Strawberry) to work on reading fluency. English learners who
need additional support in academic content may participate in iTeam (intervention team) instruction or
another appropriate program during the Power Half Hour. Cultural appreciation is addressed in all classes
with various readings, writings, areas of study, celebrations, the arts, multicultural music and dance, etc. For
one example, second graders study their ancestors and present a project on them. The project culminates in
a grade level wide “Ancestor Feast” during which students learn about the cultures and sample the foods.
Redesignation
English Learners who are redesignated as Fully English Proficient (fluent) have met district criteria
established to ensure that they have overcome language barriers, have recouped academic deficits incurred
in other areas of the curriculum, and can demonstrate English language proficiency comparable to that of the
district’s average native English-language speakers.
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Parent Involvement
All parents of English Learners are invited via a letter home and via telephone to come to every meeting of
the District English Language Advisory Committee (D/ELAC), so the parents of English Learners have the
opportunity to participate more fully in their children’s education. In addition, there is an ELAC representative
on the district School Site Council/LCAP Development Committee. We have staff members fluent in
Spanish, including one administrator, several teachers, and one classified staff member. They assist Spanish
speaking parents by translating documents, parent teacher meetings, and other meetings as required. We
plan to hire an additional bilingual paraprofessional soon.
We offer parenting workshops in both Spanish and English on topics parents request per the parent surveys
in addition to the classes provided in many languages via California Parenting Institute.
The Site Council/LCAP Development Committee has an ELAC representative and has reviewed this plan
prior to submission to the Board of Trustees for adoption.
California’s English Language Arts and English Language Development Standards
California combined English Language Arts and English Language Development Standards into the
framework and standards documents. They provided significant support for the integration of ELA and ELD
standards via the following website resources: https://www.cde.ca.gov/ci/rl/cf/implementationsupport.asp.
The standards are developed under 6 categories: Making Meaning, Effective Expression, Language
Development, Content Knowledge, Foundational Skills and EL Support. All teachers participate in
professional development designed to assist the full implementation of state standards with particular support
given for the teaching of English learners. For one example of many, all teachers participated in a Common
Core ELA/ELD learning series with West Ed during the 2015-16 school year. As a result, curricular maps,
writing benchmarks, new novels units, primary source materials and other helpful support for teachers were
implemented.
The graphic below depicts how the standards work together for English learners:
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Data Analysis

2021-2022 PRIMARY LANGUAGE COUNT
BY ENGLISH LANGUAGE ACQUISITION STATUS
(data collected on 9/17/21)

BVUSD HOME LANGUAGES
2020-2021
TK/K 1
Arabic

2

3

4

1

Fijan

1

Filipino or Tagalog

2

3

2

Ilocano

2

Khmer (Cambodian)

1

2

Portuguese

0.62%

2

1.41%

2

1.23%

1

0.70%

0

0.00%

6

4.23%

5

3.09%

1

1

0.70%

0

0.00%

1

3

2.11%

3

1.85%

1

1

0.70%

1

0.62%

4

2.82%

3

1.85%

1

0.70%

1

0.62%

6

4.23%

8

4.94%

2

1.41%

5

3.09%

6

4.23%

5

3.09%

1

0.70%

1

0.62%

84

59.15%

93

57.41%

1

0.70%

1

0.62%

1

2

1.41%

2

1.23%

1

3

2.11%

5

3.09%

2

1.41%

6

3.70%

2

1.41%

4

2.47%

13

9.15%

16

9.88%

142

100.00%

162

100.00%

1

1
1

2

1

1

2

1
1

1

Serbo-Croatian
Spanish

1

1

Mandarin

1
1

7

Swahili

8

14

9

13

16

17

1

Thai

1

Tigrinya

1

1

Urdu

1

1

Vietnamese

2

Other

1

2

4

3

3

Total

14

19

20

17

16

Total

0.70%

1

Hebrew

Total
1

1

French

Punjabi

6

1

Farsi

Japanese

5

2019-2020

26

17
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LANGUAGE DESIGNATIONS
2020-2021

19/20

TK/K

1

2

3

4

5

6

Total

Total

EL

12

14

20

17

17

25

14

119

113

IFEP

2

6

4

2

2

1

0

17

14

RFEP

0

0

0

0

0

0

4

4

15

TBD

1

1

0

0

0

0

0

2

20

TOTAL

15

21

24

19

19

26

18

142

162

5

6

EL: English Learners
IFEP: those who were Fully English Proficient upon initial assessment
RFEP: those who were EL and have since been redesignated Fully English Proficient
TBD=Pending (awaiting test results)

EL STUDENT SUPPORT SERVICES PROVIDED
2020-2021
TK/K

1

2

3

4

ACADEMIC SUPPORT FOR ALL QUALIFYING LEARNERS

INTERVENTION (GENERAL ED
SUPPORT)

0

7

3

0

11

6

7

IEP (SPECIAL ED SUPPORT)

2

4

3

2

5

5

4

SUPPORT FOR LANGUAGE LEARNERS ONLY

BEGINNING LEVEL EL
SUPPORT

1

1

0

0

0

0

0

8

4

5

3

7

3

1

8

16

14

14

15

11

12

INTERMEDIATE LEVEL EL
SUPPORT
ADVANCED LEVEL EL
SUPPORT

Due to Covid 19, the State did not test students in 2019-20 and the district was unable to administer the
summative ELPAC tests so the data below are based on the most current data available (2018-19)
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ELPAC ENGLISH LANGUAGE PROFICIENCY LEVELS
20/21

19/20

Level 1= Beginning Stage

1.70%

4.20%

Level 2 = Somewhat Developed

24.6%%

10.90%

Level 3 = Moderately Developed

47.5%%

38.70%

Level 4 = Well Developed

26.20%

46.20%

142

162

TOTAL # EL

2020-2021 EL STUDENT ACHIEVEMENT LEVELS - READING
2020-2021
TK/K
FAR BELOW GRADE LEVEL

50%

1

2

3

4

5

6

4.76%

21.05
%

17.65
%

13.63
%

28.57
%

38.46%

42.86
%

46.15%

BELOW GRADE LEVEL

14.28
%

9.52%

0%

5.88%

13.63
%

AT GRADE LEVEL

14.28
%

23.80
%

21.05
%

23.53
%

40.90
%

14.29
%

7.69%

ABOVE GRADE LEVEL

21.43
%

50%

57.89
%

52.94
%

31.81
%

14.29
%

7.69%

4

5

6

n/a

9.09%

21.42
%

23.07%

n/a

22.73
%

28.57
%

23.07%

n/a

31.81
%

21.42
%

38.45%

36.36

28.57
%

15.38%

2020-2021 EL STUDENT ACHIEVEMENT LEVELS - MATH
2020-2021
TK/K
FAR BELOW GRADE LEVEL
BELOW GRADE LEVEL
AT GRADE LEVEL
ABOVE GRADE LEVEL

n/a
n/a
n/a
n/a

1
n/a
n/a
n/a
n/a

2
n/a
n/a
n/a
n/a

3

n/a
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EL PERFORMANCE ON SBAC (Grades 3-6 only)
State Test Details
NOTE: The data below is from the State Dashboard reflecting 2018-19 data—the last time the State tests were administered.

English Learners 18-19

Redesignated Fully English Proficient 18-19

PAGE | 17

2018-19 SBAC SCORES BY GRADE LEVEL & SUBGROUP
2018-19 Third Grade

English Language Arts

Mathematics

Subgroups

Number in
Subgroup

1

2

3

4

1%

2

3

4

All

135

5%

1%

33%

44%

4%

19%

44%

33%

Hispanic

36

14%

33%

25%

28%

11%

33%

42%

14%

Multi-Racial

13

0%

8%

54%

38%

0%

15%

62%

23%

White

76

0%

13%

33%

54%

3%

12%

41%

45%

English Learner

20

25%

35%

20%

20%

10%

45%

35%

10%

Socio-Economically
Disadvantaged

35

11%

31%

40%

17%

9%

34%

51%

6%

Special Education

20

0%

30%

50%

20%

5%

30%

40%

25%

504*

8

13%

25%

25%

35%

13%

38%

38%

13%

*Section 504 is a civil rights law that prohibits discrimination against individuals with disabilities that ensures that
the child with a disability has equal access to an education. The child may receive accommodations and
modifications for a disability without receiving special education services.

2018-19 Fourth Grade

English Language Arts

Subgroups

Number
Subgroup

All

in

Mathematics

1

2

3

4

1

2

3

4

130

18%

21%

28%

33%

5%

36%

35%

25%

Hispanic

25

44%

28%

20%

8%

16%

48%

24%

12%

Multi-Racial

10

10%

0%

50%

40%

0%

40%

60%

0%

White

80

11%

20%

29%

40%

0%

40%

60%

0%

English Learner

15

47%

33%

20%

0%

13%

73%

7%

7%

Socio-Economically
Disadvantaged

34

24%

29%

32%

15%

6%

62%

26%

6%

Special Education

16

31%

31%

31%

6%

13%

50%

19%

19%

504*

11

27%

27%

18%

27%

9%

55%

18%

18%
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2018-19 Fifth Grade

English Language Arts

Subgroups

Number
Subgroup

All

in

Mathematics

1

2

3

4

1

2

3

4

131

12

31

34

24

19

34

27

20

Hispanic

33

12

27

48

12

12

55

21

12

Multi-Racial

9

11

22

11

56

11

33

33

22

White

78

12

33

29

26

24

23

28

24

English Learner

18

6

39

33

22

6

56

22

17

Socio-Economically
Disadvantaged

37

14

32

46

8

24

51

14

11

Special Education

16

31

44

25

0

50

38

13

0

504*

15

20

40

13

27

40

13

33

13

2018-19 Sixth Grade

English Language Arts

Subgroups

Number
Subgroup

All

in

Mathematics

1

2

3

4

1

2

3

4

138

10

21

49

20

18

26

31

25

Hispanic

24

21

25

54

0

29

25

42

4

Multi-Racial

11

18

9

27

45

18

36

18

27

White

98

7

20

50

22

16

25

28

30

English Learner

9

22

11

67

0

22

44

33

0

Socio-Economically
Disadvantaged

23

30

26

26

17

39

22

22

17

Special Education

15

47

27

27

0

80

13

7

0

504*

10

30

50

10

10

20

50

20

10
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Percentage of English Learners who Scored in Each Proficiency Band
on the SBAC Over the Years
EL

Third Grade

SBAC English
Language Arts
Number Tested

Fourth Grade

Fifth Grade

Sixth Grade

15-16 16-17 17-18 18-19 15-16 16-17 17-18 18-19 15-16 16-17 17-18 18-19 15-16 16-17 17-18 18-19

17

20

24

20

18

14

19

15

13

7

8

18

8

3

4

9

Standard Exceeded: 18
Level 4

35

8

20

11

7

32

0

8

0

25

22

*

0

0

0

29

30

42

20

17

21

16

20

62

29

25

33

*

67

0

67

Standard nearly met: 24
Level 2

20

25

35

44

57

26

33

23

43

13

39

*

33

100

11

29

15

25

25

28

14

26

47

8

29

38

6

*

0

0

22

Percentage meeting 47
standards

65

50

40

28

28

48

20

70

29

50

55

67

0

67

Standard Met:
Level 3

Standard not met:
Level 1

EL

Third Grade

SBAC Math

Fourth Grade

Fifth Grade

Sixth Grade

15-16 16-17 17-18 18-19 15-16 16-17 17-18 18-19 15-16 16-17 17-18 18-19 15-16 16-17 17-18 18-19

Number Tested

17

20

24

20

18

14

19

15

13

13

8

18

8

3

4

9

Standard
Exceeded:
Level 4

12

20

21

10

6

7

0

7

8

0

38

17

*

0

0

0

Standard Met:
Level 3

35

30

25

35

22

36

58

7

0

14

13

22

*

33

0

33

Standard nearly
met: Level 2

47

40

46

45

61

36

32

73

77

43

25

56

*

67

50

44

Standard not met:
Level 1

6

10

8

10

11

21

11

13

15

43

25

6

*

0

50

22

Percentage
meeting
standards
(Level 3 or 4)

47

50

45

45

28

41

58

14

8

14

50

39

33

0

33

English Learners Enrolled in US schools 12 months or longer *= there are fewer than 10 students in the
subgroup
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PERFORMANCE LEVELS OF ENGLISH LEARNERS ON SBAC
NOTE: The data below is from the State Dashboard reflecting 2018-19 data—the last time the State tests were administered.
SBAC Results for
English Learners
compared with English
Only Students
English Language Arts
2019

Current English Learners

Former English Learners
Reclassified as Fully
English Proficient

13.4 points below standard
Declined 13 points
Number of Students 56

27.9 points above standard
Increased 10.8 points
Number of Students: 25

English Language Arts
2018

3.4 points below Standard
Increased 5.7 points
Number of Students: 57

17 points above Standard
Declined 15.7 points
Number of Students: 25

English Language Arts
2017

9.1 points below standard
Increased 3.5 points
Number of students: 43

32.7 points above standard
No data (new calculation)
Number of Students 22

Math 2019

16.8 points below standard
Declined 9.8 points
Number of Students: 56

7.2 points above standard
Increased 12.9 points
Number of Students: 25

Math 2018

9.3 points below standard
Maintained 0 points
Number of Students: 57

5.6 points below standard
Maintained 0.2 points
Number of Students: 25

Math 2017

9.8 points below Standard
Increased 11.7 points
Number of Students: 43

5.9 points below standard
No data (new calculation)
Number of Students: 22

English Only (Students
who were never English
Learners)
36.7 points above
standard
Maintained1.8 points
Number of Students 439
34.1 points above
Standard
Increased 4.6 points
Number of Students: 459
29.5 points above
standard
Maintained 2.2 points
Number of Students: 477
17.8 points above
standard
Maintained -0.4
Number of Students: 441
17.5 points above
standard
Increased 3.1 points
Number of Students 459
14.5 points above
standard
Increased: 7.1 points
Number of Students: 477

Program Implication: Over time, our program elements appear to be working to close the achievement
gap between English Learners and their English-only colleagues as noted by the performance of
English Learners reclassified as Fully English Proficient. We put in place an EL summer school starting
in June 2018 and we have added an on-line EL program for 4th-6th grade EL students.
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BVUSD PROCEDURAL DESCRIPTIONS & FORMS
INITIAL IDENTIFICATION AND PLACEMENT OF STUDENTS
BVUSD has properly identified, assessed, and reported all students who have a primary language other than
English.
A home language survey (HLS) is used as part of the initial enrollment form for all students to determine the
primary language and is on file for each student in the district, including migrant, special education, and
continuing school enrollees.
Each student whose home language is other than English as determined on the HLS was assessed within 30
days of initial enrollment in English comprehension, speaking, reading, and writing using the Initial ELPAC
(English Learner Proficiency Assessments for California).
Pupils in kindergarten and grade one were
assessed in reading and writing communication only to the extent that comparable standards and assessments
in English and language arts are used for native speakers of English. The State Test has been given annually
to all students who continue to qualify for EL services.
The district no longer must assess each English Learner for primary language proficiency,
including comprehension, speaking, reading, and writing, but may as warranted.
All parents of EL and FEP students have been notified in writing of their child’s English language assessment
results. They are also invited to a parent/teacher conference to discuss results and the Learning Plan.
All English Learners are placed in English language classrooms unless a parental exception waiver has been
granted for an alternative program. To date, no parent exception waivers have been submitted for consideration
by parents of EL students.
Language Proficiency Levels:
Level 1: Minimally Developed
Level 2: Somewhat Developed
Level 3: Moderately Developed
Level 4: Well Developed
English Learners with levels 1 and 2 proficiency in English have been placed in structured English immersion
within their regular English Language general education classrooms with CLAD and SDAIE (or equivalent)
trained teachers and they receive additional English Language Development in a pull-out program for a period
not normally intended to exceed one year. If they have not met expected levels of English proficiency at the end
of the transitional period, they may be re-enrolled in the pull-out support unless the parents or guardians object.
English Learners are placed in English language mainstream classrooms. The district has established criteria to
determine when English Learners have acquired reasonable fluency (a good working knowledge) in English.
The criteria include early advanced or advanced scores on the State EL test. In order to be redesignated Fully
English Proficient, students must also attain grade-level proficiency on district assessments and at least basic
proficiency on the State tests.
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HOME LANGUAGE SURVEY
OFFICE PROCEDURES:
The parent of each student new to our district shall complete and sign a Home Language Survey as part of the
enrollment form at the time of enrollment. This is kept on file at the school.
The following questions are asked:
1. Which language did your child learn when he/she first began to talk?
2. Which language does your child most frequently speak at home?
3. Which language do you (the parents or guardians) most frequently use when speaking with your child?
4. Which language is most often spoken by the adults in your home? (parents, guardians, grandparents,
or other adults)
5. If a language other than English is indicated on any line above, does your child:
Understand this language:
Speak this language?
Read this language?
Write this language?

___ Yes
___ Yes
___ Yes
___ Yes

___ No
___ No
___ No
___ No

6. How many years of instruction has your child had in a language other than English?
ENGLISH LANGUAGE:
If English only is listed for all questions, the school files the Home Language Survey in the student’s cumulative
file.
OTHER LANGUAGES
If the answer to any of the first three questions is in a language other than English, the parent/guardian will be
given the Home Language Survey in his/her native language.
If a language other than English is noted on any of the first four questions on the Home Language Survey, the
school office manager will have the parents sign the notification of assessment letter and make a copy of the
letter for the parent. The office manager will then copy the Home Language Survey and give it to the EL
Paraprofessional. The office manager will code the student’s language proficiency in the District’s student
information system (AERIES) at TBD. The EL paraprofessional will conduct an assessment of the child within
30 days using the State Test.
If the District has an indication that the student has a language other than English the District will administer the
Initial ELPAC. The parents will be notified of the pending assessment and a Correction of Classification
Process will be followed. (California Code of Regulations, Title 5, Section 11518.20(a))
When the ELPAC and /or SBAC results are received, parents receive an English Language Designation Form
that indicates the child’s score and their English proficiency level along with the program(s) recommended for
the child. If they choose, parents have an opportunity to meet with teachers at the parent teacher conference to
consider the recommendations before approving any support program(s) for their child.
At least annually, teachers review the cumulative files of each of their English Learner (EL) students (the files
are marked with an orange flag for easy identification), paying close attention to their progress on ELPAC as
well as state, district, and other academic assessments. Teachers use this information to provide targeted
support for their English learners. Students who are not making expected progress are referred to Student
Study Teams for further analysis and support.
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Bennett Valley Union School District

HOME LANGUAGE SURVEY
ENGLISH VERSION

Student Name: ______________ Grade: _____

Age: _____ Date of Enrollment ___________

Parent/Guardian Name: __________________________

School: Yulupa

Strawberry

Fill this form out completely; this is to assist us in the assessment and placement of your child.
1. Which language did your child learn when he/she first began to talk?

2. Which language does your child most frequently speak at home?

3. Which language do you (the parents or guardians) most frequently use when speaking with your child?

4. Which language is most often spoken by the adults in your home? (Parents, guardians, grandparents, or
any other adults)

5. If a language other than English is indicated on any line above, does your child:
Understand this language:
Speak this language?
Read this language?
Write this language?

___ Yes
___ Yes
___ Yes
___ Yes

___ No
___ No
___ No
___ No

6. How many years of instruction has your child had in a language other than English?

___________________________________
Parent/Guardian Signature

_______________
Date
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Bennett Valley Union School District

ESTUDIO DEL IDIOMA EN EL HOGAR
VERSION EN ESPAÑOL
Nombre del alumno: _______________ Grado: ______ Edad del alumno: ________
Fecha de matriculación: ___________

Escuela: Yulupa

Strawberry

Nombre de padre/madre o tutor: ________________________________________
Complete este formulario por completo; esto es para ayudarnos en la evaluación y ubicación de su hijo.
1. ¿Cuándo su hijo(a) empezó a hablar, ¿cuál fue el idioma que aprendió primero?

2. ¿Cual idioma usa con más frecuencia su hijo(a) cuando conversa en la casa?

3. ¿Cual idioma usan Uds. (padres o tutores) con más frecuencia cuando hablan con su hijo(a)?

4. ¿Cuál idioma usan con más frecuencia los adultos (padres, tutores, abuelos, otros adultos)
cuando hablan entre ellos en la casa?
5. Comprende su hijo(a) español?
¿Habla español?
¿Lee español?
¿Escribe español?

_____si
_____si
_____si
_____si

_____no
_____no
_____no
_____no

6. Cuantos años de instrucción formal en español has tenido su hijo(a)?

Por favor firme y ponga la fecha en los espacios abajo. Devuelva este formulario al maestro de su hijo(a).
Gracias por su colaboración.

___________________________________
(Firma del padre/madre o tutor)

_______________
(Fecha)
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Bennett Valley Union School District

ENGLISH LANGUAGE PROFICIENCY ASSESSMENTS FOR CALIFORNIA
(ELPAC)
Initial ELPAC Parent and Guardian Notification Letter

Dear Parent/Guardian:
You indicated that your child’s primary or home language is not English when registering your child for school. In
California public schools, all students entering school for the first time will be assessed with the Initial English
Language Proficiency Assessments for California, or “Initial ELPAC,” if their home language is not English.
The Initial ELPAC is the test used to determine if a student is an English learner or is fluent in English. This
required test will help identify students who need help learning English. This is important so they can get the
support they need to do well in all school subjects.
Based on the home language survey results, your child will be assessed with the Initial ELPAC within the
next 30 days. The results of this assessment along with our recommendations will then be mailed to you.
You are an important part of your child’s education. To help your child get ready for the test, you can:

● Read to your child, or have them read to you on a regular basis.
● Use pictures and ask your child to tell you what they see, or what is happening in each
picture.
● Provide your child with opportunities to use language outside of school.
● Talk with your child’s teacher about your child’s listening, speaking, reading, and writing
skills to help support their progress.
To learn more about the ELPAC, go to the California Department of Education Parent Guide to Understanding
the ELPAC Web page at https://www.cde.ca.gov/ta/tg/ep/elpacparentresource.asp.
You also can look at sample test questions on the ELPAC practice tests, which can be found on the ELPAC
Web site at https://www.elpac.org/resources/practicetests/.
If you have any questions about your child taking the ELPAC, please contact Dr. John Eberly at 707-542-6272
or email at john.eberly@bvusd.org
Sincerely,

Lexie Cala
Superintendent | Bennett Valley Union School District
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Bennett Valley Union School District

ENGLISH LANGUAGE PROFICIENCY ASSESSMENTS FOR CALIFORNIA
(ELPAC)
Initial ELPAC Parent and Guardian Notification Letter (Spanish)
Estimado padre, madre o tutor:
Cuando inscribió a su hijo en la escuela, usted indicó que el idioma nativo o lengua materna de su hijo no es
inglés. En las escuelas públicas de California, todos los estudiantes que ingresan en la escuela por primera vez
serán evaluados con la Prueba de Suficiencia en el Idioma Inglés Inicial de California (Initial English Language
Proficiency Assessments for California), o “ELPAC inicial”, si su lengua materna no es inglés.
La ELPAC inicial es la prueba utilizada para determinar si un estudiante está aprendiendo inglés o es proficiente
en inglés. Esta prueba obligatoria ayudará a identificar a los estudiantes que necesitan ayuda para aprender
inglés. Esto es importante para poder brindarles la ayuda necesaria para que se desempeñen bien en todas las
materias escolares.
Dados los resultados de la encuesta de lengua materna, su hijo será evaluado con la ELPAC inicial en los
próximos 30 días. Uds. recibirán los resultados de los examines por correo y nuestro plan de enseñanza.
Usted es una parte importante de la educación de su hijo. Para ayudar a su hijo a prepararse para esta prueba,
puede:
●
●
●
●

Leerle a su hijo o hacer que su hijo le lea a usted en forma periódica.
Usar dibujos y pedirle a su hijo que le diga lo que ve en o lo que está ocurriendo en cada dibujo.
Dar a su hijo oportunidades de usar el idioma fuera de la escuela.
Hablar con el maestro de su hijo sobre sus destrezas de comprensión auditiva, expresión oral, lectura y
escritura, para poder ayudar a su progreso.

Para obtener más información sobre las ELPAC, visite la página web de las "Guías de padres para
comprender" (Parent Guides to Understanding) del Departamento de Educación de California:
https://www.cde.ca.gov/ta/tg/ca/parentguidetounderstand.asp.
También puede ver preguntas de muestra en las pruebas de práctica, que se encuentran en el sitio web de las
ELPAC: https://www.elpac.org/resources/practicetests/.
Si tiene alguna pregunta sobre las pruebas ELPAC que va a tomar su hijo, comuníquese con Dr. John Eberly
al 707-542-6272 o john.eberly@bvusd.org
Sinceremente,

Lexie Cala
Superintendent | Bennett Valley Union School District
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Bennett Valley Union School District

ENGLISH LANGUAGE PROFICIENCY ASSESSMENT & PROGRAM DESIGNATION
Parent Notification Letter
Date

To the parent(s)/guardian(s) of:
School Year testing was completed:
Grade Level when tested (2020-2021)

A language other than English was noted on your child’s Home Language Survey when your child first enrolled in our
school. Accordingly, State and federal laws require the following each year until we determine your child is Fully
English Proficient.

I. ELPAC Assessment & Notification
We are required to test English proficiency using the English Language Proficiency Assessment of California (ELPAC).

[ ]Initial ELPAC testing results

This is notification of your child’s:

[

] Annual ELPAC testing results

II. Your Child’s Language Proficiency
Below are your child’s proficiency levels based upon state and district measures.
English Language Proficiency Assessment of California (ELPAC)
ELPAC
Overall

Overall

Oral Language
Listening

Scoring Key: 4= Standard Exceeded

Speaking

1

Written Language
Reading

Writing

• 3= Standard Met • 2= Standard Nearly Met • 1= Standard Not Met

District Test Scores (STAR or DIBELS)- grades K-2
Spring Student Scores
*|READING TEST|* Reading
*|MATH TEST|* Math

Overall

Overall

State Test Scores 1(SBAC)- grades 3-6
Spring SBAC Scores
English Language Arts
Math

Overall

SBAC was not administered (and therefore only district scores are available) during 2019-20 and 2020-21.

III. Program Exit Criteria & RFEP Designation
A BVUSD student must meet all of the following criteria:
1.
2.
3.
4.

Score a 3 or 4 overall and on all subtests on the ELPAC
Meet standards on a standardized 2 State Test and/or 3 District assessment in English Language Arts
Demonstrate English Language Proficiency on classwork and assessments
Parents and teachers agreement on redesignation.

___________

[

2

The State Test in California is the Smarter Balanced Assessment Consortium (SBAC)- only available in grades 3-6

3

The District Assessments at BVUSD are the STAR and/or DIBELS test.

] Based upon the data above, your child may qualify for reclassification as Fully English Proficient (RFEP). Please
see the next page for our recommendation.
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IV. Recommended Language Support Services & Designation
We are required to inform you of the language support services available and provide you with the option to choose the one
that best suits your child. All BVUSD teachers have special training and credentials allowing them to teach English learners
in their classes and all classes focus on ELD and building academic vocabulary daily as part of the curriculum.

Your Child’s Language Learner Designation
Based upon testing (previous page) and other data, it is recommended your child be designated as:

[

] EL- Beginner | Your child meets the criteria to be designated as a beginning English Learner (EL). Annual testing is
required. English language development (ELD) services within the classroom and supplemental pull-out instruction
services are recommended.

[

] EL- Intermediate | Your child meets the criteria to be designated as an intermediate English Learner (EL). English
language development (ELD) services within the classroom are recommended.

[

] EL- Advanced | Your child meets the criteria to be designated as an advanced English Learner (EL), but does not
require additional English language development (ELD) services beyond those provided by classroom teachers at this
time. Progress will continue to be monitored by teachers, and your child will be retested to evaluate progres. You will
be notified if ELD services should be reconsidered.

[

] RFEP | Your child was originally designated as an English learner (EL), but now meets the criteria to be considered
redesignated as Fully English Proficient (RFEP). Additional testing and English language development (ELD) services
are no longer recommended.

[ ] IFEP | Based upon initial testing, your child meets the criteria to be considered Initially Fully English Proficient (IFEP)
and does not require annual testing nor English language development (ELD) support services.

Additional Support
Your child also qualifies for the following:

[ ] iTeam Support -grades K-3
[ ] Fast Lane - grades 4-6
[ ] Special Education - Your child is participating in an Individualized Education Program (IEP)

➜

Please check the box & sign below to indicate your support for your child’s language designation
proposed.

☐ I agree with the recommended designation and support services indicated above.
☐ I do not want my child to receive English Learner Support Services.
➜ Parent Signature ___________________________________________

Date_____________________________

Comments:

_
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Bennett Valley Union School District

EVALUACIÓN DEL DOMINIO DEL IDIOMA INGLÉS Y DESIGNACIÓN DEL PROGRAMA
Carta de notificación a los padres
Date

A los padres / tutores de:
Grado cuando el estudiante fue evaluado (2020-2021)
Se completó la prueba del año escolar:

Se anotó un idioma distinto al inglés en la Encuesta sobre el idioma del hogar de su hijo cuando su hijo se inscribió por
primera vez en nuestra escuela. En consecuencia, las leyes estatales y federales requieren lo siguiente cada año
hasta que determinemos que su hijo es completamente competente en inglés.

I. Evaluación y notificación de ELPAC
Estamos obligados a evaluar el dominio del inglés mediante la Evaluación de dominio del idioma inglés de California (ELPAC).
Esta es una notificación de su hijo:

[ ] Resultados iniciales de la prueba ELPAC

[ ] Resultados de las pruebas anuales de ELPAC

II. El dominio del idioma de su hijo
A continuación se muestran los niveles de competencia de su hijo según las medidas del estado y del distrito.
Evaluación de dominio del idioma inglés de California (ELPAC)
ELPAC
En todo

Lenguaje oral
En todo

El
escuchar

Lenguaje escrito
El hablar

En todo

La Lectura

El
Escribir

Clave de puntuación: 4 = Estándar excedido • 3 = Estándar cumplido • 2 = Estándar casi cumplido • 1 = Estándar no cumplido
Resultados de evaluación del escuela- grades K-2
Resultados STAR or DIBELS
*|READING
TEST|*
| La
Lectura
*|MATH TEST|* | Math
1

En todo

Resultados de evaluación del Estado- grades 3-6
Resultados 1SBAC
Artes del lenguaje inglés
Matematica

En todo

SBAC no se administró (y, por lo tanto, solo están disponibles las calificaciones del distrito) durante 2019-20 y 2020-21

III. Criterios de salida del programa y designación RFEP
Un estudiante de BVUSD debe cumplir con todos los siguientes criterios:
1. Obtenga un puntaje de 3 o 4 en general y en todas las subpruebas del ELPAC
2. Cumplir con los estándares en una 2 prueba estatal estandarizada y / o 3evaluaciones del distrito en artes del
lenguaje inglés
3. Demostrar dominio del idioma inglés en el trabajo de clase y las evaluaciones
4. Acuerdo de padres y profesores para la redesignación
_______________
2
3

El examen estatal en California es el Consorcio de Evaluación Smarter Balanced (SBAC), solo disponible en los grados 3-6
Las evaluaciones del distrito en BVUSD son las pruebas STAR y / o DIBELS.

[ ] Según los datos anteriores, su hijo puede calificar para la reclasificación como Totalmente Competente en Inglés
(RFEP). Consulte la página siguiente para ver nuestra recomendación.
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IV. Servicios de apoyo lingüístico recomendados y designación
Estamos obligados a informarle de los servicios de apoyo lingüístico disponibles y ofrecerle la opción de elegir el que mejor se adapte
a su hijo. Todos los maestros de BVUSD tienen capacitación y credenciales especiales que les permiten enseñar a los estudiantes de
inglés en sus clases y todas las clases se enfocan en ELD y en la construcción de vocabulario académico todos los días como parte
del plan de estudios.

La designación de aprendiz de idioma de su hijo
Según las pruebas (página anterior) y otros datos, se recomienda que su hijo sea designado como::

[ ] EL- Principiante | Su hijo cumple con los criterios para ser designado como aprendiz de inglés principiante (EL). Se requieren
pruebas anuales. Se recomiendan los servicios de desarrollo del idioma inglés (ELD, por sus siglas en inglés) dentro del aula y los
servicios suplementarios de instrucción extraíble.

[ ] EL- Intermedio | Su hijo cumple con los criterios para ser designado como un aprendiz de inglés intermedio (EL). Se
recomiendan los servicios de desarrollo del idioma inglés (ELD) dentro del aula.

[ ] EL- Avanzado | Su hijo cumple con los criterios para ser designado como un aprendiz de inglés avanzado (EL), pero no requiere
servicios adicionales de desarrollo del idioma inglés (ELD) más allá de los proporcionados por los maestros del salón de clases en
este momento. Los maestros seguirán supervisando el progreso y se volverá a evaluar a su hijo para evaluar el progreso. Se le
notificará si se deben reconsiderar los servicios de ELD.

[ ]

RFEP | Su hijo fue designado originalmente como un aprendiz de inglés (EL), pero ahora cumple con los criterios para ser
considerado redesignado como totalmente competente en inglés (RFEP). Ya no se recomiendan pruebas adicionales ni servicios de
desarrollo del idioma inglés (ELD).

[ ] IFEP | Con base en las pruebas iniciales, su hijo cumple con los criterios para ser considerado Inicialmente con un dominio total
del inglés (IFEP) y no requiere pruebas anuales ni servicios de apoyo para el desarrollo del idioma inglés (ELD).

Soporte adicional
Su hijo también califica para lo siguiente:

[ ] Soporte de iTeam - grados K-3
[ ] Fast Lane - grados 4-6
[ ] Educación especial: su hijo participa en un Programa de educación individualizado (IEP)
➜ Marque la casilla y firme a continuación para indicar su apoyo a la designación de idioma de su hijo como se propone.
☐ Estoy de acuerdo con la designación recomendada y los servicios de apoyo indicados anteriormente.
☐ No quiero que mi hijo reciba Servicios de Apoyo para Estudiantes de Inglés.
➜ Firma del padre ___________________________________________

La fecha __________________________

Comentarios:

_
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Bennett Valley Union School District

LOG SHEET FOR MONITORING EL STUDENT PROGRESS
SCHOOL YEAR _______________
School _____________________________

Person Maintaining Log Sheet: _________________
A Log Sheet is maintained by each school site and the district as an on-going record of the initial testing
and placement as well as annual progress on State EL test, State Academic Assessments, and District
Assessments (e.g. Dibels, Star Reading, Star Math, Writing Benchmarks, etc.) of all new students
indicating a language other than English on any of the four questions of the HLS. The Log Sheet below
is a sample. Currently, the log sheet is maintained on an excel spread sheet kept up to date for each
school and includes the items below as well as student progress on other measures.
(1)
DATE

Date
Student
Enrolled
(M/D/Y)

(2)
NAME

Last
Name

First
Name,
Initial

(3)
Gender
and
Ethnicity
Record
Student’s
Gender and
Ethnicity

(4)
PRIMARY
LANGUAGE
Record Primary
Language Listed
on HLS

(5)
GRADE

(6)
EL
LANGUAGE
STAGE

(7)
FEP

Record
For All EL
Tested
Student’s
Students, indicate
FEP on
Current Grade English proficiency All Tests
Level
level per the
ELPAC

(8)
TEST
WAIVER
#4 Only Tested by Person
on HLS
Who Did Not
Speak the
Student’s Primary
Language
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ASSESSMENT FOR THE PLACEMENT OF EL STUDENTS
English Language Proficiency Assessment for English Learners
To be completed within 30 school days of initial enrollment.
1. Assessment
a. For students identified as English learners based on the Home Language Survey who are enrolling
for the first time in a State of California school, the District will administer the Initial ELPAC within 30
days of enrollment.
b. Students enrolling in the District who have been previously enrolled in another State of California
school will have their student records examined to determine appropriate placement. It is not
necessary to have the families of these students complete another Home Language Survey.
c. Trained school staff will administer the test.
2. Proficiency Levels: The district will review the State-adopted levels for English Proficiency
Level 1:
Level 2:
Level 3:
Level 4:

Minimally Developed
Somewhat Developed
Moderately Developed
Well Developed

3. Once the student’s overall proficiency level is determined, the determination of EL (English Learner) or
FEP (Fully English Proficient) can be made as the following:
a. English Learner (EL): Minimally Developed, Somewhat Developed, Moderately Developed
b. Fully English Proficient (FEP): Well Developed

RECORDING INITIAL TEST SCORES & PARENT NOTIFICATION PROCEDURES
1. If the student is designated as I-FEP (Fluent English Proficient upon initial assessment), parents will
receive the assessment results with the program designation form stating the child is an I-FEP and not in
need of EL services. A copy of the program designation form and the assessments goes in the
cumulative folder. The child is coded as an I-FEP in Calpads.
2. If the student is designated as EL (English Learner):
● The student’s name is added to the log/spreadsheet of EL/FEP students and the child is coded as EL
in Calpads
● The assessment results and the program designation letter is mailed to the parent and a copy is filed
in the child’s cum file.
● The EL learning plan is developed and shared with the parent at the Parent Teacher Conference. A
copy is filed in the cum. (Tier paperwork is only needed if the child also requires another service such
as iTeam or Fast Lane.)
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Bennett Valley Union School District

EL LEARNING PLAN - TIER 1 INTERVENTION PLAN
Student Name:

Date:

Date of Birth:

Phone:

Parent/Guardian Name(s):
EL student: __ yes

__ no

Grade/Teacher:
Translator Needed __Yes __No

Language:

Concerns (list top 3) Academic _____ Behavior _____
1) ________________________________________________________________________
2) _________________________________________________________________________
3) _________________________________________________________________________
Specific Interventions, Strategies, or Accommodations

Dates of
Intervention

Worke
d

Didn’t
Work

For EL students, specify what strategy is being used: fluency, SDAIE, Structured English Immersion,
academic language support, pull out subject content acquisition (pre/reteaching), in class ELD, Special Ed
Integrated ELD, etc.
Any reinforcement and/or incentive program tried? __yes __no

If yes, describe:

Monitoring Systems: Please attach results
__DIBELS

__SBAC

__Core Phonics

__Behavior Contract/Log

__Comprehension Assessment

__Math Assessment

__Other (please list)

__Other (please list)

End of Year Recommendation
___ Student is to remain at Tier One with present interventions.
___ Student moves to Tier Two with new interventions
___ Exited Tier One; no new interventions recommended
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Bennett Valley Union School District

TIER 2 REFERRAL
**Please staple Tier 1 paperwork (from current or prior year) & updated progress monitoring/assessment data to form.

Student Name:

Date:

Date of Birth:

Phone:

Parent/Guardian Name(s):

Grade/Teacher:

Parent/Guardian contact prior to referral: __ phone call

__ note home

__ conference __ email

EL Student: _____No ____Yes
Concerns (check all that apply)
Reading

Writing

Math

__fluency

__spelling

__facts

__phonological awareness

__mechanics/output

__concepts

__decoding

__story problems

__comprehension

__doesn’t write in complete
sentences

__letter-sound recognition

__fine motor

__sound blending

__speed

__sight word vocabulary

__organizational

__other:

__paragraph/ sentence
development

__other

__other:

Work Habits

Behavior

Other

__organizational skills

__impulsivity

__gross motor

__class/homework completion

__attention/focus

__fine motor

__aggression

__visual-motor integration

__anxiety

__perceptual-motor

__depression

__ health issues

__peer relations

__ speech/language

__social skills
__school phobia

__specific issue
(list)___________

__defiance

__organizational skills

__other:
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Interventions (check all that apply)
Instructional Techniques
_ Vary voice volume
_ Use eye contact
_ Consistent consequences
_ Use a tutor
_ Take more breaks
_ Use visual/auditory aids
_ Use a daily organizer
_ Write directions down
_ Provide modeling
_ Have student repeat
directions
_ Teach study skills
_ Keep graph of progress
_ Limit # of oral instructions
_ Teach study skills
_ Use study sheets to
organize material
_ Design/write/use long term
assignment timelines
_ Review and practice in real
situations
_ Teach skill in multiple
settings
_ Written reminder/cues
_ Use pictorial cues
_ Other:

Provide Testing Adaptations
_ Given orally
_ Read test to student
_ Preview/modify language of
test questions
_ Applications in real setting
_ Shorten lengths
_ Modify format
_ Extended time
_ Answers recorded by
teacher /aide
_ Provide concrete examples
_ Use tape recorder
_ Use computer
_ Use diagnostic materials
_ Repeat instructions same
way
_ Have student repeat
instructions
_ Frequent feedback
_ Provide modeling
_ Test over smaller units at
one time

EL Interventions:

Increase Self-Management
and Follow-Through

Change Instructional Materials

_ Visual daily schedule

_ Audio texts

_ Use calendars

_ Highlighted texts or study guides

_ Check often for understanding

_ Use supplementary materials

_ Have student repeat
directions

_ Provide note taking & study skills assistance

_ Use study sheets to organize
materials

_ Review & practice in real situations

__Fluency
__SDAIE
__ Structured English Immersion
__academic language support
__pull out subject content
acquisition (pre/reteaching)
__in class ELD
__Special ed integrated ELD
__Other:

_ Other:

_ Design/write/use long-term
assignment timelines
_ Other:

Presentation of Subject Matter
_ List and use student's interests
_ Utilize specialized curriculum
_ Record lecture/discussions for replay
_ Use facilitated communication
_ Pre-teach vocabulary
_ Make vocabulary files
_ Reduce language level of assignment
_ Provide learning games
_ Present demonstrations/ model
_ Emphasize critical information
_ Use books on tape, taped notes
_ Use computer
_ Use calculator
_ Teacher provide notes
_ Teach to student's learning style
_ Use individualized instruction
_ Reduce degree of difficulty of task
_ Provide additional practice
_ Break task into small steps
_ Use small group instruction
_ Use more concrete materials
_ Utilize manipulatives
_ Use high interest activity/reading materials
_ Increase difficulty of task
_ Peer to provide notes
_ Other:

_ Arrangement of material on page

_ Large print
_ Teach skill in multiple settings
_ Written reminder/cues
_ Use pictorial cues
_ Provide note taking & study skills assistance
_ Special equipment (computer, calculator,
assistive communication)
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Bennett Valley Union School District

TIER 2 PARENT MEETING
To be filled out at parent conference. Present at meeting is: parent(s)/guardian, teacher, and any optional
personnel.
Student Name:

Date:

Grade/Teacher:

List the student’s strengths:
________________________________________________________________________________
______________________________________________________________________________________
_________________________________________________________________________
Top 3 School Concerns
1)_______________________________________________________________________________
2)_______________________________________________________________________________
3)_______________________________________________________________________________
Top 3 Parent Concerns:
1)______________________________________________________________________________
2)______________________________________________________________________________
3)______________________________________________________________________________
Interventions:
Length
Intervention

of

Assessments
used to measure
progress

Progress?
Y/N

First Trimester Interventions:

Second Trimester Interventions:

Third Trimester Interventions:
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Placement Options:
___ Student is to remain at Tier Two with present interventions.
___ Student is to remain at Tier Two with a new intervention for each goal.
___ Decision is made to develop Tier Three plan.
Interventions recommended:
Classroom teacher will:

Parent or Guardian will:

Signatures:
Parent or Guardian:________________________________________

Date: _________

Parent or Guardian:________________________________________

Date: _________

General Education Teacher:__________________________________

Date: _________

Other: ________________________________________

Date:__________

The section below is to be completed post intervention.
Results of School Intervention:

Results of Home Intervention:

Next

Steps:
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INSTRUCTIONAL PROGRAM DESCRIPTION
The District is providing services to English Learners to ensure that they are acquiring English language
proficiency and recouping any academic deficits which may have been incurred in other areas of the core
curriculum.
Each English Learner receives a program of instruction in English language development in order to develop
proficiency in English as rapidly as possible.
English Learners are meeting district content and performance standards for their respective grade levels in
core curricular areas.
The district has chosen to ensure that English Learners acquire English and learn grade level academic
content simultaneously, by implementing a program designed to keep English Learners at grade level in all
areas of the curriculum rather than to concentrate first on teaching English and then subsequently bring
students to grade level in all other curricula within a reasonable time.

CLASSROOM PLACEMENT
The major goal for the District’s English Learners is to develop fluency in English as rapidly and effectively as
possible and to achieve academic success by meeting district academic learning standards. In order to meet
this goal, the district provides a continuum of program services for English Learners.
All English Learners are placed in general education classrooms with teachers who have received
specialized training and certification in the teaching of second language students. The majority of our
classroom teachers have been trained and certified in either CLAD—Cross Cultural Language Acquisition
and Development or SDAIE—Specially Designed Academic Instruction in English. In addition, non- or
limited-English speakers receive additional support services with English-as-a-Second Language/English
Language Development instruction and support for their academic program.
The support program provided to English Learners is conducted by an EL paraprofessional under the
direction of the CLAD trained classroom teacher. For this support instruction, each student is placed in a
group commensurate with his/her level of English language development skills for an appropriate period of
time (less than 1 hour per day). For example, a student who scores at a Beginning level will be assigned to a
Structured English Immersion/English as a Second Language program for approximately 1 hour per day.
The services provided in the pull-out assist students in learning English and assist them in their core
academics as needed.
EL students who are struggling in reading may also attend one of our reading support programs: Title 1, or
the Tier 2 or 3 interventions, or the EL after kindergarten program. English Learners who are redesignated as
Fully English Proficient have met district criteria established to ensure that they have overcome language
barriers, have recouped academic deficits incurred in other areas of the curriculum, and can demonstrate
English language proficiency comparable to that of the district’s average native English-language speakers.
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PLACEMENT OF ENGLISH LEARNERS
Mainstream General Education Program with English Language Development Support
The program for EL students in the Bennett Valley Union School District is a simultaneous program providing
instruction in English and the core curriculum. Each child’s primary program is the regular classroom with a
CLAD or SDAIE trained teacher. EL students may also receive English Language Development instruction in
a pull-out program or extended day program less than one hour per day.
Students are taught all aspects of English language skills (listening/speaking, reading, and writing), and are
taught academic subjects using sheltered instructional methodology for children who are learning English.
Instruction is overwhelmingly (90%-100%) in English. Instructional materials are written in English. Some
materials and instruction in the student’s primary language may be used for support and clarification of
concepts. Daily English Language Development (Designated ELD) is provided by the CLAD/SDAIE trained
and certified classroom teacher and the EL paraprofessional. Students are grouped based on language
proficiency for the pull-out portion of their program and the length of the program varies from one hour per
day for the beginning levels of English proficiency to less pull-out time (but not less than 30 minutes per day)
as the students become more fluent. Materials include Language for Learning, Lexia, Read Naturally, and
materials geared for English learners that are a part of the textbook adoptions for each subject. Teachers
and EL specialists stay in constant communication regarding student needs and progress.
At any time during the school year, a parent may request that his/her child be removed from the pull-out
support and served only in the mainstream program. A parent who wishes to exercise this option should
contact the school principal.
Because of the scattered numbers of students at the district’s school(s), mainstream English language and
Structured English Immersion classrooms operate in the same room.

PAGE | 40

STAFFING AND PROFESSIONAL GROWTH
The District shall ensure that all teachers with English learners assigned to their classes are qualified to
provide the instructional services to English Learners with certification in CLAD or SDAIE. Almost all district
teachers have either CLAD or SDAIE certification.
An adequate number of qualified teachers has been assigned to implement the required English language
development instruction for each English Learner. There is not a shortage of CLAD/SDAIE trained teachers
in the district.
An adequate number of qualified teachers have been assigned to provide access to core curriculum
instruction to ensure an equal educational opportunity for each English Learner.
The district provides an adequate in-service training program that results in qualifying existing and future
personnel to provide appropriate instructional services to English Learners. The staff development provided
offers all teachers and instructional paraprofessionals training in high quality instructional practices for EL
students.

PART A: Demographics
Bennett Valley Union School District is an elementary school district with fully certificated teachers in all
kindergarten through sixth grade classrooms. The district’s approximately 1035 students attend Yulupa
School for K-3 and Strawberry School for grades 4th-6th. The average pupil per teacher ratio in K-3 is 21:1
and for 4th- 6th is 28:1.
Bennett Valley Union School District generally has an English Language Learner population of approximately
15% with students speaking over 15 primary languages, but the majority of English Learners speak Spanish
as their primary language. These students have been identified through the mandated State test.
Using assessment results, the following has been determined regarding our English Learners:
● All English Learners receive English language development at the appropriate level as identified from
the assessment.
● In addition to English language development provided by the certified teachers, students receive
supplemental instruction in English language development from an EL Paraprofessional.
All classroom teachers in the district have CLAD or SDAIE certification or the equivalent. This allows for
much greater flexibility in placing EL students appropriately. There is an EL paraprofessional with CLAD
training at each school. One EL paraprofessional is bilingual and provides bilingual support to both schools
for parent communication, translation, at conferences, phone calls and other student meetings. We are
looking to hire another bilingual paraprofessional, and in the meantime we contract with translation services
as needed.
Based on the past three years data from the R-30 Language Census reports (and the spreadsheet that is
continually updated), the English Learner population has fluctuated between 40 and 60 students. Student
results attest to the success of our program.
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PART B: Program Description
All students who show a primary language other than English on their Home Language Surveys are
administered the California English Language Development Test (CELDT through fall 2017; ELPAC
thereafter) within 30 days of enrollment. Based on test results students are placed in appropriate programs.
PART C: Recruitment and Employment
Recruitment practices to obtain qualified staff members include a statement on the vacancy announcements
that preference will be given to qualified candidates who hold CLAD/BCLAD certificates, are bilingual,
bicultural, and who have experience working in bilingual programs. Dissemination of notices of a vacancy
include the placement office at Sonoma State University, Sonoma County Office of Education, other local
colleges, local newspapers, and other higher education placement offices. The district has cooperative
relationships with Migrant and Bilingual Education offices to recruit promising qualified candidates.
PART D: Training
The Bennett Valley Union School District is committed to staff development that upgrades the skills of its
staff. The district pays for training and examination fees for teachers to take CLAD/BCLAD training. The
district has provided district wide staff development training to teachers and instructional paraprofessionals in
high quality instructional strategies for EL students and differentiated instruction including training in the EL
components of the new English Language Arts series adopted in 2011 “Treasures.”
The school district provides release time and reimbursement for expenses for conferences, workshops, and
classes emphasizing first and second language acquisition, ESL methodologies, and sheltered English
techniques. Resources for this training include the Sonoma County Office of Education, Sonoma State
University, California Association of Bilingual Education, and the North Coast Bilingual Consortium. The
Sonoma County Office of Education also sponsors a comprehensive training program leading to
CLAD/BCLAD authorization. (The district has a memorandum of understanding with the County Office to
provide this training for interested teachers.)
The district is committed to a high-quality staff development program for all educational personnel—teachers,
paraprofessionals, counselors, and administrators. The district Staff Development Plan addresses adequate
inservice training programs that result in qualifying personnel. The district Staff Development Plan specifically
addresses adequate inservice training programs as listed below that result in qualifying personnel to provide
instructional services to English Learners and through regular participation at the SCOE EL Collaborative:
● Membership in the North Coast Bilingual Consortium
● Participating in literacy training for K-6 teachers which includes meeting the needs of second
language learners—This includes ELA/ELD work with West Ed; Universal Design for Learning, and
other relevant training.
● Regular meetings with bilingual instructional assistants to enhance both instructional and
presentational skills
● On-going dialogue and research regarding effective programs for English Learners
● School level discussions and training in EL and in diversity
● Language development and best instructional practices for developing English Learners
● Participation at the annual North Coast Bilingual Consortium administrators conference
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PART E: Evaluation
The Bennett Valley Union School District evaluates this plan as part of the School-Based Coordinated
Program evaluation each year. The report examines each part of the plan to determine the degree of
implementation and the effectiveness of these efforts.
PART F: Timeline, Hiring, and Training Staff
We have hired new CLAD (or equivalent) trained faculty members each year for the past 8 years. In addition,
we have provided training to existing staff. This policy has eliminated the shortage of qualified teachers in our
district; however, the district maintains the goal of always having every teacher certified to teach English
learners and bilingual and bicultural.

PAGE | 43

Quick Tips for Classroom Teachers
Before Teaching the Lesson
1. Determine the English language learning level of your ELs. Be realistic about what you expect ELs to do.
2. Plan ahead. Think about how you will make the content comprehensible to your ELs. Consider the
following questions.
● How will you link the content to the students’ previous knowledge?
● How will you build background information? Show a video or read a book aloud about your topic.
● Decide what language and concepts need to be pre-taught.
● How can you develop content area vocabulary? What visuals will you need?
3. Reflect on how you can teach to oral, visual, auditory, and kinesthetic learning modalities.
4. Prepare teaching aids such as maps, charts, pictures, and flashcards before the lesson is taught.
5. Add vocabulary word banks to student activities.
6. Adapt text so that the concepts are paraphrased in easier English. Eliminate non-essential details.
7. Find non-fiction books in the library written at a lower level about the topic you are teaching.
During the Lesson
1. Build on what ELs already know.
2. Simplify vocabulary and sentence structure. Pre-teach vocabulary in context.
3. Use embedded or yes/no questions; give ELs questions you will ask in advance so that they can
prepare.
4. Introduce concrete concepts and vocabulary first.
5. Teach students to categorize their information using graphic organizers. Create semantic and story
maps.
6. Demonstrate highlighting techniques so that students can highlight important information.
7. Review and repeat important concepts and vocabulary.
8. Provide concrete “real” examples and experiences.
9. Teach ELs to find definitions for key vocabulary in the text.
10. Help ELs become acquainted with their textbooks (table of contents, glossary, index, etc.)
11. Model your thinking processes for students using “think-alouds”.
12. Tape record part of your lesson to reinforce learning.
After the Lesson
1.
2.
3.
4.
5.
6.

Have classmates make copies of their notes for ELs to use.
Have ELs watch videos or listen to tapes about current lesson using close caption feature.
Provide follow-up activities that reinforce vocabulary and concepts.
Have students work in small groups or pairs so that language and concepts are reinforced.
Adjust homework to your ELs’ English language proficiency.
Modify assessment so that your ELs have an opportunity to show what they have learned.
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ADDITIONAL INSTRUCTIONAL SUPPORT
Some ways to support ELs in the mainstream classroom by adapting strategies that classroom teachers may
already be using.
If you are a mainstream teacher trying to figure out how to offer language support to ELs, you are not alone!
Many teachers around the country are working with ELs for the first time, and they have a lot of questions.
Fortunately, there are a number of ways to support ELs' language acquisition by adapting strategies already
in use. These small things may make a big difference to ELs. Here are some ideas to get you started. Don't
miss the recommended links at the end of the article.
Create a language-rich environment.
English language learners will benefit from increased exposure to print and language. A print-rich
environment will include access to books and reference materials, labels and posters, and student work on
bulletin boards. Word walls are also a great support for ELs, and may be organized around a number of
concepts, including the alphabet and phonetic sounds, new vocabulary words, sight words, grammar rules,
conversational phrases, and writing structures.
Be aware of the relationship between a student's native language and English.
A student's native language will most likely have a strong influence on the way that student learns English.
Understanding how this language is similar to or different from English will help you focus on troublesome
areas. This influence can provide extra support, such as the case of English and Spanish
cognates (education and educación). The influence also may lead to some ongoing errors in English, which
will become evident with time and repeated use by students who have the same native language.
Languages may differ in a number of aspects, such as phonetic sounds, pronunciation, grammar, word order,
or sentence structure. For example, in Spanish, the adjective often follows the noun, so a student may write,
"We are a family happy." In Somali, there is one sound for b and p — it is mixed. Somali students need to be
taught this sound explicitly as two distinct sounds. Otherwise, they may ask for a can of pop and it sounds
like "bob."
Native language may also influence students' vocabulary as they translate words or phrases from one
language to another. Perhaps a vocabulary word has multiple meanings, a different meaning in each
language, or the concept doesn't exist in one of the languages.
Even if you don't know a student's native language, being aware of native language influence will allow you
to target your instruction. Help students by providing a model of how to use sounds, structures, and
vocabulary correctly in English. In the case of a pronunciation difficulty such as the Somali example above,
teachers can demonstrate how the mouth forms the sounds. Have students put their hand in front of their
mouths to feel the air in "p" and their hands on their neck to feel the vibration of "b." This is also important as
students work to sound out words while writing.
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Simplify your language without "dumbing it down."
It may seem difficult to balance this at first, but here are some tips for communicating effectively with your
students:
Avoid slang and idiomatic expressions.
●
●

Speak clearly and naturally, without going too quickly or slowly.

●

Encourage students to raise their hand if they don't understand a word.

Remember that ELs may not understand instructions and key vocabulary words, and that reading something
aloud doesn't always help comprehension. You can aid student comprehension by scaffolding (providing
extra supports such as graphic organizers, visuals, etc.).
ELs may not have the same background knowledge as their English-speaking peers, especially when it
comes to references to American culture and geography. Identify key concepts, vocabulary words, and
references before the lesson, and give students as much time and practice with the new material as possible
before starting the lesson.
If students are having trouble with an activity, try to identify whether a new concept, set of directions,
vocabulary word, or other element is causing the difficulty. Identify some different ways that you can help
students move beyond those obstacles. These might include providing a book about the topic in the student's
native language or reviewing new vocabulary words together.
Support academic language development.
Academic language is the language that students need to succeed in school. It is different than social
language, which many students acquire first. Often students are available to communicate effectively with
teachers or peers in social settings, but struggle when it comes to textbooks, tests, assignments, or class
presentations. There are a number of ways to support academic language development, such as previewing
the text, teaching grammatical structures relevant to a particular content area ("greater than" and "less than"
in math class), and showing how the targeted academic language is used in reading, writing, speaking, and
listening.
Discuss word families and how different forms of words are used.
ELs may have a difficult time knowing which form of a word to use. Help students look for spelling and usage
patterns, such as past tense verbs ending in "-ed." Since English has so many exceptions, this isn't always a
foolproof strategy, but a basic knowledge of these patterns, rules, and spellings will help. Cognates can also
help Spanish-speakers learn English and derive meaning from content. Teachers can explicitly point out
cognates for Spanish-speaking students so they begin to realize that this is a useful way for them to increase
their English vocabulary.
Help students understand when to use different kinds of language.
ELs may speak different dialects or use "Spanglish," a combination of English and Spanish, in their
classroom and with their friends and family. It's important to respect the language students use and realize
that it is effective for them in certain settings. Rather than looking at certain dialects or slang as "good" or
"bad," help students understand when different kinds of language are appropriate — and what the benefits of
learning Standard Academic English will be for them in the long run.
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Discuss the uses of Standard Academic English in college and career settings, as well as the importance of
effective communication on applications and in interviews. One teacher I know calls this English the "green
language" because it represents money the students can earn in the future with good English communication
skills. Make it clear what kind of language you expect students to use in the classroom, and provide language
models or structures when students have difficulty expressing themselves appropriately.
Provide students with frequent opportunities to work together, both in pairs and in small groups.
Cooperative learning activities promote peer interaction, which helps the development of language and the
learning of concepts and content. Effective activities may include working on a worksheet together as
problem-solver and coach (then switching roles), think-pair-share, and book groups. It is important to assign
ELs to different groups so that they can benefit from English language role models. ELs learn to express
themselves with greater confidence when working in small teams.
In addition to 'picking up' vocabulary, ELs benefit from observing how their peers learn and solve problems. If
you decide to assign each student in a team a role (such as reporter, recorder, time keeper, and materials
manager), you might want to rotate roles each week or by activity. This prevents what typically happens if
students select their own roles — the same students wind up performing the same tasks. By rotating,
students develop the skills they most need to practice.
Implement an effective correction/feedback policy.
While it is difficult to know when to correct students, constructive and effective feedback is essential to
student progress. It is possible for incorrect language production to become "fossilized" so that students
continue to use the same incorrect structures into adulthood. This reduces their chances of being a clear
communicator and ultimately limits them in professional settings. Nevertheless, it is important to balance
between encouragement and error correction. One way to do this is to focus on one or two concepts at a
time when listening to or reading student work. Let students know what you will be focusing on so that they in
turn can focus on those particular concepts in the assignment.
Another strategy is to circle errors in writing assignments, and have students try to figure out what the
mistakes were. As I always tell my students, "If I correct your English, I improve my English. If you
correct your English, you improve yours." Most of the time students are able to correct their own writing
errors once they focus on the circled area. If they are still stuck, I give them the answer and ask them to
explain why it is correct. If they don't know the answer, I ask them to consult with a classmate. If no one else
knows the answer, we review the structure as a group.
Reach out to your EL/bilingual colleagues, reading specialists, special education teachers, & parents.
Educators and staff who work regularly with ELs, as well as bilingual parents, may be a valuable source of
information about language patterns or difficulties. While it may be difficult to find time to meet on a regular
basis, increased collaboration among language teachers, content teachers, mainstream teachers, and
support staff will most likely improve student support.
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REDESIGNATION
Each English Learner who meets the established multiple redesignation criteria is reclassified as Fluent
English Proficient (R-FEP). A student who has been redesignated as R-FEP has demonstrated English
language proficiency comparable to that of an average native English speaker and can participate equally in
the school’s regular instructional program.
The district has adopted language redesignation criteria and procedures (Board Policy 6174). These criteria
and procedures shall be used to determine when English Learners have developed the English skills
necessary to succeed in English.
Redesignation Process
1. Redesignation
A student may be redesignated from English Learner (EL) to Fluent English Proficient (FEP) when it can
be established that the student has the English language skills to comprehend, speak, read, and write
English well enough to receive instruction in the regular program and make academic progress at a level
substantially equivalent to that of students of the same age or grade whose primary language is English.
2. Essential Criteria
(a) Teacher evaluation of the student’s English language proficiency and curriculum mastery
(b) Objective assessment of the student’s English comprehension and speaking proficiency
(c) Objective assessment of the student’s English reading and writing skills
(d) Parental opinion or consultation during a redesignation interview
(e) Objective data on the student’s academic performance in English
3. Standards
(a) Classroom teacher evaluation shows that the student’s skills in English are comparable to those of
native English speakers of the same age and grade level, as measured on district assessments,
state tests, ELPAC Summative, and classroom work samples.
(b) The student’s overall proficiency level on the Summative ELPAC is a 4
(c) Student scores as measured by the California Assessment of Student Performance and Progress
(CAASPP) or California Modified Assessment (CMA) in Reading, Language, and Math are at or
above “Standard Met” for 2 years.
-ORThe Redesignation Team determines the student has established a pattern of continuous
improvement in the State test, District Assessment, and in class.
AND
(d) Parental opinion is that redesignation from English Learner (EL) to Fully English Proficient (FEP) is
appropriate for the student.
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4. Procedure
I.

The redesignation review process begins either of the following occurs:
(a) During annual Summative ELPAC a student scores 4 overall.
(b) A need for redesignation review is recommended by the teacher, parent(s), EL instructional
paraprofessional, or administrator.

II.

Upon notification that a redesignation study is needed, the principal or designee:
(a) Sets a date for a meeting with the classroom teacher, EL/bilingual paraprofessional instructional
assistant, parent, and student when appropriate
(b) Notifies parent of meeting using Parent Redesignation letter and makes further contact as
necessary to ensure parent participation
(c) Assures that the student assessment data (page one of learning plan) covering the Standards is
up-to-date and available for review at each meeting

III.

The meeting of the classroom teacher, EL/bilingual paraprofessional, parent, student, when
appropriate, and administrator is held to evaluate student performance. Redesignation to Fluent
English Proficient (FEP) occurs when the team members agree that the criteria have been met.

IV.

The Student Learning Plan which indicates the exit criteria, student performance, parent and teacher
input is employed. This form is used to document the team’s decision.
A copy of the completed form is given to the parent at the end of the meeting. (Note: The form
is also available in Spanish.)

5. Dissemination of Redesignation Results
The Parent Notification of Redesignation Review Process (Student Learning Plan page 4) is given to the
parent after the decision is made at the redesignation review meeting or the letter is sent home if the
parent did not attend.
The original of the Student Redesignation Review Process is placed in the student’s bilingual file. Copies
are given to the parent and classroom teacher. When the student is redesignated as FEP, appropriate
changes are made to the school English language roster.
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Follow-up for Redesignated Students
1. Individual Student Level:
To assure the student redesignated as FEP is still succeeding in an English-only situation, a redesignated
student will be monitored by the principal and/or classroom teacher on a yearly basis for four years. This
will be documented in the student’s English Learner file.
At any time after designation to FEP, the student may be re-evaluated on the recommendation of teacher,
parent, or administrator by calling for a Student Study Team meeting.
Possible outcomes of the Student Study Team meeting (may) include the following recommendations:
a) Counseling/friendship groups
b) Participation in a school intervention as offered such as Response to Intervention Tier 1, 2, or
3 interventions; or when offered, After School Program or Summer School
c) Referral for Special Education Assessment
d) Consideration of possible retention
e) To resume EL services
2. School/District Level:
Data are collected and reviewed to ensure that the district and site have evidence that demonstrates that
former EL students continue to progress and do not have substantive academic deficits. Multi-year, multiple
measures of data for each child are kept to track each child’s progress and determine interventions needed.
The EL Service Team submits annual reports that compile student progress by grade level. The reports also
include program strengths and recommendations.

Updated RFEP Criteria
1) Assessment of English language proficiency, using Summative ELPAC with an overall score of 4.
2) Teacher evaluation, including but not limited to a review of the student's curriculum mastery in English.
Their class performance must indicate proficiency in the curriculum at grade level.
3) Parent opinion and consultation--Parents must agree that RFEP is warranted
4) Comparison of student performance on an objective assessment of basic skills in English language arts.
The assessment results must have an empirically established range of performance in the basic skills
based on performance of English proficient students of the same age
5) Objective Test Scores indicate subject matter proficiency (Dibels, CAASPP, Treasures, Eureka Math,
District Writing Assessments) The idea is that English learners need to be able to do their academic
work in English and are meeting academic measures in English Language Arts and Math that indicate
they are ready to reclassify.
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RE-DESIGNATION—FULLY ENGLISH PROFICIENT (RFEP)
(To be completed when the student no longer is in need of or eligible for support services)
Exit Criteria: Exiting typically takes place in the fall after State Tests and ELPAC test results are in.
EL Exit Criteria—Redesignation Fully English Proficient:
1) ELPAC: 4 overall
2) Parent and Teacher agree with redesignation
3) Student meets at least 2 of the following criteria below. each for two consecutive years
● State Test (CAASPP)” Standards Met or Exceeded standards - 2 years
● Class Performance: At Grade Level - 2 years
● District Assessment: Achieving at grade-level on DIBELS, STAR, or District Writing-2 years
Student________________________________ Date_________________
This student receives the following academic support service(s):
___EL ___Reading Intervention ___ Math Intervention ___Tier 1, 2 or 3 intervention ___Special Education
Scores:

Year 1

Year 2

ELPAC Overall
CAASPP (SBAC) English Language Arts
CAASPP (SBAC) Math
District Assessment Reading
District Assessment Math
In class performance at grade level Yes/No
Based on the criteria above and the student’s progress in class, he/she no longer requires the support or is eligible for
English Language Development support. This child will now transition to the following:
_____EL Monitoring
_____EL Redesignated Fully English Proficient (monitoring for 2 years)
Parent Opinion: ___Agrees with redesignation
Teacher Opinion: ___Agrees with redesignation
_____iTeam (Intervention) Monitoring
_____No Services are needed
_____Special Education Monitoring (See IEP)
_____504 Modifications (See 504 plan)
_____Classroom Modifications:
_____Other:
Comments:

___Disagrees with redesignation
___Disagrees with redesignation

Other
Other

Signatures—Sign and date under appropriate category
Team Member Opinions:

I agree with this transition plan

I disagree with this plan (attach
comments)

Parent
Teacher
Program Service Provider
Principal
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REDESIGNACIÓN TOTALMENTE COMPETENTE DE INGLÉS (RFEP)
(Se completará cuando el estudiante ya no necesite o no sea elegible para recibir servicios de apoyo)
Criterios de salida: Normalmente, la salida ocurre en el otoño después de que los exámenes estatales y los resultados de la
prueba ELPAC están en curso.
EL Criterios de Salida-Redesignación Totalmente Competente de Inglés:
1) ELPAC: 4 en general Y
2) El padre y el maestro están de acuerdo con la rediseñados
3) El estudiante cumple con al menos 2 de los siguientes criterios a continuación durante dos años consecutivos cada uno
● Evaluación de California (CAASPP) ”Estándares cumplidos o superados - 2 años
● Rendimiento de Clase:A nivel de grado - 2 años
● Evaluación del distrito: rendimiento a nivel de grado en DIBELS, STAR o escritura del distrito-2 años
Estudiante ________________________________

Fecha _________________

Este estudiante recibe los siguientes servicios de apoyo académico:
__ EL __ Intervención de lectura __ Intervención de matemáticas __ Intervención de nivel 1, 2 o 3 ___ Educación especial
Scores:

Year 1

Year 2

ELPAC en general
CAASPP (SBAC) Ingles
CAASPP (SBAC) Matemáticas
Evaluación del distrito Lectura
Evaluación del distrito Matemàticas
Rendimiento en clase a nivel de grado Sí / No
Sobre la base de los criterios anteriores y del progreso del alumno en clase, él ya no necesita el apoyo o es elegible para el apoyo al
Desarrollo del Idioma Inglés. Este niño pasará ahora a lo siguiente:
_____ Monitoreo de EL
_____ EL redesignado totalmente competente en inglés (seguimiento durante 2 años)
Opinión de los padres: _ Está de acuerdo con la nueva designación _ No está de acuerdo con la nueva designación _Otro
Opinión del profesor: _ Está de acuerdo con la nueva designación _ No está de acuerdo con la nueva designación _Otro
_____ Monitoreo de iTeam (intervención)
_____ No se necesitan servicios
_____ Supervisión de la educación especial (ver IEP)
_____ 504 Modificaciones (Ver plan 504)
_____ Modificaciones en el salón de clases:
_____ Otro:
Comentarios:
Firma y fecha bajo categoría apropiada
Opinión

Estoy de acuerdo

No estoy de acuerdo

Padre/Madre/Guardian
Maestro/a
Proveedor de servicios de programa
Director de escuela

PAGE | 52

Annual Evaluation

MONITORING STUDENT PROGRESS & PROGRAM EFFECTIVENESS
End of Year reports displaying the EL program evaluation are completed annually. Data is shared with the
District’s English Learner Advisory Committee (D/ELAC), the Site Council, and the school board in the District’s
End of Year reports and in the beginning of this document in the Student Achievement section.

PARENTAL EXCEPTION WAIVERS
1) The law allows districts to create bilingual programs and no longer requires use of waivers
2) Parents may request a program (parents of 30 or more students per school – or 20 or more in any
grade level) and a district “SHALL” offer program to the extent possible.

BVUSD PARENT ADVISORY COMMITTEES
ALL EL parents are invited to all meetings of the District’s ELAC (or DELAC). They learn about and provide
input into the district’s program, offer insight and ideas, hear about alternate programs in other districts,
parent waivers, parenting classes, training for the District’s ELAC members, etc. DELAC addresses all areas
of compliance for this program.
Some years, the DELAC appoints members to the School Site Council and designates the School Site
Council as their governing body.
Site Council members consider the input of the DELAC committee in their development of the Single Plan for
Student Achievement. They annually receive training regarding their role and membership. Site Council
members annually receive training regarding their role and responsibilities regarding the school program. Site
Council minutes reflect discussion of and recommendations to the principal on all the legal requirements.
End of Year reports displaying the EL program evaluation are completed annually and shared with the
District’s English Learner Advisory Committee (DELAC), the Site Council, and the school board.
The district and school sites, as required, have functioning English Learner Advisory Committees meeting all
legal requirements.
Whenever 21 or more English Learners are enrolled at a school site, the site has a Functioning English
Learner Advisory Committee (ELAC) on programs and services that has met all of the following requirements:
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1. Has been elected by the parents or guardians of English Learners at the site.
2. Has advised the principal and staff on:
a) The development of detailed school plan for English Learners submitted to the governing board
b) The development of the school’s needs assessment
c) Administration of the school’s language census
d) Efforts to make parents aware of the importance of regular school attendance.
3. Has had an election of members in which all parents of English Learners have had an opportunity to
vote and in which the parents or guardians of English Learners elect the parent members of the
committee
4. Has had the opportunity to elect at least one member of the district’s EL advisory committee or Site
Council.
5. Has received training materials and training, planning in full consultation with committee members in
carrying out their legal responsibilities
Whenever 51 or more English Learners are enrolled in a district, the district has established a functioning
district EL advisory committee (DELAC) on programs and services for English Learners that has met all of
the following requirements:
1. Has had the opportunity to advise the governing board on at least the following:
a) A timeline for the development of a district master plan of education programs and services for
English Learners, taking into consideration the school site plans for English Learners
b) Conducting a district-wide needs assessment (on a school-by-school basis)
c) Establishment of a district program, goals, and objectives for programs and services for English
Learners
d) Development of a plan to ensure compliance with applicable teacher or paraprofessional
requirements
e) Administration of the language census
f)

Review of and comment on the written notification of initial enrollment as required

g) Review of and comment on any waiver request
h) Review of and comment on the district reclassification procedures
2. Has received training materials and training, developed in full consultation with the
committee, appropriate to assist parent members in carrying out their responsibilities.
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DISTRICT ENGLISH LEARNER ADVISORY COMMITTEE:
Strawberry and Yulupa
SAMPLE Agenda

Date of Meeting:
Agenda
1. The Program, Overview
2. Introduction of the personnel and parents in attendance
3. The EL Learning Plan/Tier Paperwork
4.

ELPAC Tests for language acquisition and Smarter Balanced Assessment Results for Academic Content
progress—How our students are doing?

5. Representation: Formation of an ELAC/DLAC Parent Committee; School Site Council
6. Ideas for Improvement—Review of LCAP goals, actions, services/needs
7. Parent Teacher Conferences
8. Ideas for staff development and parenting workshops
9. Ideas to support parents in supporting their children
10. Program waivers
11. Title III Consortium: Adequate Yearly Progress
12. Redesignation criteria--review
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PROGRAM IMPLEMENTATION
The Superintendent oversees the EL program district wide and with the EL paraprofessionals, maintains the
excel spread-sheet monitoring EL student progress on multiple measures of assessment. The principals
oversee the programs on their sites, both the classroom programs as documented on the Student Learning
Plans and the support that takes place in the pull-out program. Regular communication and training takes
place. Both schools have EL support teams made up of the principals, EL paraprofessionals, and certified
teachers.

PROGRAM EFFECTIVENESS
EL students are making gains as documented in progress monitoring. When they are not, student study
team meetings are held to determine if more assessment is needed to determine whether the child has a
learning disability or other program preventing their success.

SPECIAL EDUCATION
Services provided to EL students who also qualify for Special Education are documented on both their IEP
and EL Learning plan. Services are coordinated to maximize the use of time and minimize the amount of
time the students are outside of the regular classroom.

PAGE | 56

FUNDING
Adequate basic resources are available for English Learners—LCFF Basic and Supplemental, Title III funds,
etc.
Adequate basic general fund resources are available to provide each English Learner with learning
opportunities in an appropriate program, including ELD and the rest of the core curriculum. The provision of
such general fund resources is not contingent on the receipt of state or federal categorical aid funds.
Supplemental funds are used to meet the academic needs of English Learners, also socio-economically
disadvantaged, foster, and homeless students.
The Bennett Valley Union School District is committed to serving the needs of its English Learners. The
district budget reflects this commitment. Adequate basic general fund resources are provided to each
English Learner with learning opportunities in an appropriate program. The district’s funds are used to hire
EL paraprofessionals, purchase materials, train teachers, train parents, provide extended learning
opportunities, and to provide translation services. Each English Learner is provided with a set of
district-adopted textbooks. (In addition, grade level sets of Spanish translated texts are purchased when they
are available and appropriate.) When new materials are purchased for school libraries, many of the materials
are purchased also in Spanish for Spanish speaking students. Each school budget reflects a per pupil
apportionment for instructional supplies. In addition to basic textbooks, instructional materials, and library
books, the district further supports the needs of its English Learners through programs and expenditures from
the general budget.
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