While clarity is oftén lacking in a child’s writing, the

meaning is usually present. Here are ten ways to help

your child put crayon to paper—with clear results.
\ By Susan Fleming

our six-vear-old peels off

a paper from the wad in-

side her lunch box and,

beaming, rthrusts it into
your lap. “Read it, Mommy!”

The vellow lined paper has a wide
blank space at the top where a
crayoned picture shows a girl, acloud,
and black slanted lines. Underneath is
written: “oendat 2 Som Kiamtothe T.”

Several of these lemers have been
erased and rewritten, leaving black
smudges and a crinkled teac You want

" to be encouraging, but doesn't this
paper call for a stern talking-to about
correct spelling and neatness?

No!

Shouldn't a child do her best at all
times?

Technical perfection is not the only
definition of best. “Oendat a2 Som
Kiam to the T" ("One day a storm
came to the town™) shows real prog-
ress on the road toward literacy. In
evaluating vour childs paper, con-

.-sider the following guidelines:

. v Remember the way
2.4: % syigyour child learned to
ey Sesrispeak. You didn't teach
AT sidther to speak; she taught
herself. But you did many things that
helped her iearn. You didn't have 10

think about them; they came narurally.

Surrounded by people talking, she
happily babbled away, trving to imi-
wre the sounds she heard. When she
said something that made sense, you
praised her: “That’s right, honey,
here’s Mum Mum.” Not only did your
tone of voice convey approval. but you
may have given her a linle hug.

You weren't upset because she
sometimes called her teddy bear
“Mum Mum,” t00. Nor did vou send
her to a speech therapist when, sitting
in her car seat, she pointed out the
window at the truck passing and ex-
clhimed, “Guck!"

When she insisted, *I didn't spill
milk in figerator was no!” did you lec-
ture her on proper sentence con-
struction, forcing her to enunciate
after vou, “No, I didn't spill the milk in
the refrigerator™? Of course not. You
probably thought her sentence was
endearing and repeated it to grand-
parents and [riends.

You weren't fearful that her speech

mistakes would become ingrained..

You ailowed her to experiment freely
with the language; paving more agen-
tion to her successes than her failures.
Follow the same commonsense sSirat-
egy when dealing with vour childs
writing efforts.
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How Kids Write (Cononued)|

- Take ber work seri-

oush: Behind that messy

A paper i vour hands is 2

Great Idea. It isn1 beauts-

fullv expressed. it isnt even readable.
But its in her mind.

Writers of even: age and degree of
prohciency may have a Great kdea be-
hind their words. The faa that the
minds vision 1sn1 easilv ransferred
onto paper is a harsh truth. Even pro-
fessionais have difficulry facing it. Be-
cause vour child is very young, she
needs lots of encouragement 10 keep
on struggling for clann: Tread sofuy:
Don’t trample heedlessly on her
fledgling attempts 10 communicate
with paper and pencil.

~—>  Ask ber 10 read ber
1 story to you. Your diffi-

culty in deciphering the
N marks on her paper can
all too TEadily communicate failure.
Once she reads her stonv aloud, her

meaning becomes clear.
e

chanics. The purpose

of writing is to convey
meaning. So the first job of writers is
1o get that meaning straight inside
their heads. "One day a storm came to
the town” isnt 2 collection of random
words: it makes sense. So while “oen-
dat a Som Kiam to the T~ has mechani-
cal flaws. it is fundamenually sound.

Concentrate on the meaning of

what vour child writes. Ask her to tell
vou more about the day the sorm
came 10 town before you mention her
spelling or grammar or handwriting,
Remember how vou feel when vou're
irving to tell 3 story and someone
corrects vour pronunciation. Techni-
cal expenise in writing grows if you
don stifle the desire to write by too
much attention on mechanics. -

Meaning is more im-
portant than me-

Accentuate the posi-.
‘A tive. "Oendat 2 Som
A Kiam to the T isn't as il-
literate as it seems at first
glance. Look carefully and you'll
notice that:
® Three words are speiled correctly.
® Spaces are left berneen the words,
except for vendat. which she mis-
wkenly thinks is a compound word—
3 logical muscaiculation.
@ The hHrst leners in her spelling of
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day, storm, and foum are correcl.
® Siorm and came end with m, which
is the fnal sound in bath words.
@ She rezlizes that one begins with 0.
Obviously she remembers seeing the
word in print, since she has all the
right leaers in it.
& The picture of the girl and the cloud
and the slanting lines indicaiting rain
helps explain the sentence, as a good
illustration should. .
After vou have thoughtfully studi
vour childs paper, talk with her about
what is righr with it. 1gnore its faults.

“...Ask ber to tell you
more about ber story
before you mention
ber spelling,
grammar, or-
bandwriting....”

N

e——Sbow that you appre-

r = wl clate the paper. Amach
R P z..= it to the refrigerator door
i -% 2o with magnets, tack it 10
The bulletinboard, or place it in a2 box
or drawer reserved for writing pa-
This will demonstrate 1o vour
child that vou value her writing. You
may want 10 date the story as 2 way of

charting her progress.
q the opposite of speaking,
writing is the other side
of reading. Your child learned 10

Rea'dlng belps writ-
ing. Just as listening is

speak because she listened 10 people”

ulking and tried 10 imitate them. A
child hearing little conversation is
handicapped in developing verbally.
A child having limited access to books
is handicapped in learning to read
and wTite.

It's easy to spx the child who has a
wide knowledge of books. Sentences
like “Once there was a pig unlike oth-
ers” will creep into her writing. Thats

not the way people talk, but it is the

W2V SIOFies are wrinen.

Often the child will write 2 story
which is a retelling of one she knows
or it may be a composite of several.
Don’t shout. “Plagiarism!” and de-
mand that she “think up her own sto-

ries” and not "copy from others.”
Using a familiar model helps her to
undersiand the structure of a story the
wav a painter may copy 2 Rembrandt
1o analvze the master’s art.

Your child needs lots of time 10
pore over books on her own. This not
only helps her reading but improves
her spelling as well. But this doesn't
mean you have 10 discontinue her
bedtime storv.

You can introduce her to books
within her understanding but too dif-
ficult for her to decode. Stretching
her knowledge of books eniarges her
yocabulary, helps her gain 2 sense of
grammar, and demonstrates the won-
derful. almost magical. power of
words. The librarian of your local li-
brary will be delighted to help you
pick out books too good to miss.

Encourage your

~+\ " cbild to write fre-

quently. It's good for

. her 10 write stories, but

don't ignore the practical value of less

literarv wasks. Try letting her write gro-

cerv lists or “things to do today.” Even

if she has already talked to Grandma

on the teiephone, she can still write

her a lener. We all receive so much

junk mail that personal leners are es-
pedially welcome.

Don't judge your

cbiilds writing by pro-
. Jessional standards.

Most of us will never be-
come Shakespeares. We don't have
the genes for it But we can Jeam to
communicate ideas clearly on paper
That’s the goal to aim for.

gt Be
L’ (\ Jfident. Leaming 10 write
.47 /):= is a2 process which
! . ¥ . evolves slowly as a child
develops Tt can't be speeded up by
constant pressure to “be neater,”
“watch your spelling,” “iry harder.”
Neatness and speliing and effort have
their place, but too much emphasis
on them diverts the childs anention
from what she wants to express.
Nurture vour childs writing: don't
trv to whip it into shape. If you relax
and allow it to matwre at its nawral
pace, you'll be surprised at how it will
flourish.

patient and con.

Susan Fleming, M.Ed.. 5 2 whung teachet
and chuidiens DOOK 3UThOr,



